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The purpose of this study was to investigate the
models of staff development being utilized in systems
across the nation. It was further designed to develop,
implement, and analyze an alternative program for teacher
renewal. The school system chosen for the program was one
in which the writer had spent nineteen years as a teacher,
elementary school principal, and director of staff develop-
ment. During that time he had both participated in and
initiated staff development programs.
Traditionally, teacher in-service education had been
a series of courses designed by institutions of higher
learning with little or no regard for their relevance to
teachers' specific classroom situations. College professors,
long since removed from public school classrooms, have
offered courses which they felt would meet teachers needs
and which they felt comfortable teaching. Teachers enrolled
in these courses with little or no long-range planning for
vii
professional improvement and with little input into their
own programs. They have not been exposed to an individualized
program designed to meet their specific needs.
While educators question the effectiveness of tradi-
tional programs, the procedure also has tended to move
superior teachers away from the classroom as they frequently
elected to participate in courses designated as pre-requisites
for reassignment into counselling or administration. In
short, the program has not been wholly designed for the im-
provement of classroom teaching.
If it has been established that teachers need addi-
tional competencies to be effective in their classrooms, then
the vehicles by which they can acquire these competencies
must be provided. Such opportunities need not be tied into
formalized courses, but can be provided through creative
in-service training during the regular school day.
With this thought in mind, the Office of Special
Programs of the School bf Education, University of Massa-
chusetts, in concert with the Office of Staff Development
of the Worcester Public Schools, embarked on an alternative
program designed to break out of the traditional modes of
in-service education through a new model--a "Mini-Sabbatical
program. This program was designed to provide a professional
opportunity for teachers to be relieved of their classroom
viii
duties for short periods of time. This opportunity allowed
them to assess their roles and to participate in the for-
mulation of activities designed to assist them in fulfilling
these roles in contemporary education. The ultimate goals
of the "Mini-Sabbatical” program were as follows:
A long-range cooperative staff development program
between a university and a school system;
An opportunity for classroom teachers to help design
their own in-service programs;
A model providing time for teachers to assess their
roles and evaluate their effectiveness;
An opportunity for teachers to become familiar with
latest research in education;
A new model ffc>r a teacher intern program;
A systematic method of involving staffs of schools
in a renewal program;
An opportunity for university faculty members to
interact with classroom teachers;
An opportunity for teachers to visit model schools
and classrooms;
An opportunity for the involvement of principals,
parents, paraprofessionals , and teachers in plan-
ning programs for their schools;
An opportunity for interaction among elementary,
secondary, and university faculties;
A program designed to recognize and deal with
problem areas such as racism and self-concept in
schools
;
ix
A program dealing with latest teaching techniques
and materials;
A program designed to link pre-service and in-
service models of teacher education.
This study has traced the design and implementation
of the "Mini-Sabbatical" program. The author has also
included the findings from an evaluative questionnaire com-
pleted by the 106 teachers and principals of the Worcester,
Massachusetts, Public Schools who were participants during
1974.
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CHAPTER I
A CASE FOR STAFF DEVELOPMENT
IN URBAN SCHOOLS
A Declining School Population
The early 1970’s have brought to education a most
unusual phenomenon - a surplus of teachers. While the
reasons for this reversal are numerous and complex, initial
consideration must be given to the dramatic decline in
school populations across the nation. According to the
United States Statistical Abstract of 1974 there has been
a decline in the number of births nationally, from a figure
of 3,760,000 in 1965 to 3,191,000 in 1973. This is more
than one million fewer than the total born in the peak baby-
boom year of 1957 and is the lowest birth total since
1945. 1
Additional statistics supporting the decline in
school enrollment are supplied by a United States Census
bureau survey for 1972 which stated that 70 per cent of
married women between the ages of 18 and 24 expected to
have a maximum of 2 children. The year before, the per-
centage had been 64 and in 1967 it was 44 per cent. It was
1Boston Sunday Globe , June 9, 1974, p. A-l.
2also noted that the proportion of young wives expecting to
have 4 or more children dropped to 9 per cent in 1972 from
26 per cent 5 years previously. For only the third time in
this century, the annual rate of population growth in the
United States has fallen sharply. The process began in
1960 when the annual increase was approximately 1.6 per cent
and dropped to a low in 1973 of 0,7 per cent. This is the
smallest increase in population since before World War II.
In the state of Massachusetts
,
one can turn to any
local newspaper and find article after article substantiat-
ing claims that our colleges are graduating far too many
teachers. When one considers the decline in births within
our state from 102,552, recorded in 1965 to 73,500 in 1973,
it is safe to assume that fewTer and fewer certified personnel
will find teaching positions in the next decade. (Please
refer to Tables 1 S 2 from the State Department of Education.)
John Lambert, Assistant Director of Research for the Massa-
chusetts Teachers' Association, reports that the state's
college system is producing a surplus of 5,000 teachers
per year. 2 The estimate of former Massachusetts Education
Secretary Joseph M. Cronin is that from 12,000 to 15,000
Worcester Sunday Telegram, May 12, 1974, p, 16-A.
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5surplus teachers are being graduated from Massachusetts’
colleges annually
. The need for teachers cn a state wide
basis will continue to decline as evidenced by the pro-
jections published by the State Department of Education.
(See Table 3.) Their figures predict that approximately
5,000 fewer teaching positions will be needed in 1980
than at present because school enrollments will dwindle
from 1,202,210 in 1973 to 1,196,420 in 1980. (See Table 4.)
In September of 1974, a professor of education at
Worcester State College, an institution that lias been the
major source of teachers for all of Worcester County,
resigned in protest against the ’’immoral policy of training
4people for non-existent positions,” This move dramatized
the concern of those charged with the training of future
teachers. It has become increasingly more evident that
the teacher-training institutions must develop an awareness
of the existing conditions and adjust their programs
accordingly. Some progressive institutions have already
met the challenge by designing more in-service oriented
programs and by helping students choose alternatives to
teaching positions.
More than 7,600 certified teachers applied for the
3The Evening Gazette , May 14, 1974, p. 6.
^Worcester Telegram, September 19, 1974, p. 4,
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9fewer than 125 teaching positions available in 1974 in the
Worcester Public Schools. According to Donald J. Howard,
Director of Professional Personnel, "the trend began to
shift in 1971 and 1972, and it seems to have increased
proportionately with each year . " ^ According to statistics
appearing in the "Personnel Report 1973-1974" prepared by
the Office of Professional Personnel (Table 6), there was
a slight decrease in the number of applications received
in 1974. This fact was attributed to the limited number
of campus visitations made by the Director of Professional
Personnel. A change in procedure was prompted by the energy
crisis and the increased number of candidates for the
limited number of positions available.
In an effort to be aware of future needs, the
Worcester Public Schools and the New England School Devel-
opment Council of Newton, Massachusetts, cooperated in a
survey designed to predict school enrollments. The results
proved to be consistent with National and State projections,
showing a gradual decline in enrollments and the need for
fewer teachers, particularly if present staffing patterns
are followed in Worcester. (See Table 7.)
^Ppom an interview with Donald Howard, Worcester
Public Schools, Worcester, Massachusetts, September 14, 1974
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TABLE 6
APPLICATIONS RECEIVED FOR THE 1974-75 SCHOOL
YEAR WORCESTER PUBLIC SCHOOLS,
WORCESTER, MASSACHUSETTS
(with comparative figures for 1973-4 and 1972-3)
Application Area
Elementary (K-6)
Secondary (7-12)
Agriculture
Business Education
Distributive Education
English
Foreign Languages
Mathematics
Science
Social Studies
Alternative School
Special Subjects
Art
Home Economics
Industrial Arts
Library
Music
Physical Education
Reading
Special Education
Guidance
Psychologist
Adjustment Counselor
Bilingual
English as a Second Language
Community Liaison Worker
Applications
1974-5
Received
1973-4
5 Processed
1972-3
622 644 473
1 1 0
25 32 11
3 3 4
135 160 141
62 93 82
49 55 51
49 70 64
140 175 176
21 156 —
72 78 57
19 20 19
16 13 18
37 33 30
26 29 34
66 58 40
18 22 28
182 137 91
39 43 28
16 12 --
9 7 --
42 12 0
11 4 11
13 3 — “
,673 1,860 1,358
Source: Donald Howard, Worcester Public Schools, Personnel.
Report 1973-1974 , p . 7
.
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Providing Competencies Through
Teacher Renewal Programs
Significant attention must also be directed at the
diverse reasons for the small proportion of elected teachers
who are abandoning their classrooms. (See Tables 8, 9, 8
10.) The mores of previous decades removed many women from
education as they became wives, and more especially,
mothers * No longer is it necessary for women to choose
between home and profession since it is possible to pursue
parallel careers successfully. Similarly their male
counterparts, as heads of families, are no longer forced
to choose a more financially rewarding positions, since
salaries have increased to a level where teaching jobs
are sought for the renumerative as well as for the personal
rewards inherent in the field.
While school systems compensate for the absence of
newly appointed personnel, they must also respond to new
state laws which require their mainstreaming children with
special needs. Although some specialists will be recruiting
in this area (see Table 11), classroom teachers must be
given the competencies necessary to deal with this change
while others are being retrained to serve as resource person-
nel in the schools. Teachers must be equipped to
support
these children with special needs as they take their
rightful place in our schools and classrooms.
Other state laws and local programs must also
be
13
TABLE 8
LEAVES OF ABSENCE WORCESTER PUBLIC SCHOOLS,
WORCESTER, MASSACHUSETTS
Reason Level or Area of Assignment
Elementary Junior Senior Special Admin. Total
High High Areas
Maternity
1973-4
1972-3
1971-2
25
20
23
6 1 7
6 1 - 4
2 5 10
0 39
0 31
0 40
Study
1973-4
1972-3
1971-2
2
1
2
3 2 3
5 4 214 0 0 101 131 8
Military
1973-4
1972-3
1971-2
0
1
0
0 0 0
1 0 0
2 0 1
0 0
0 2
0 3
Travel § Overseas Teaching
1973-4 0 1
1972-3 0 1
1971-2 3 1
0
0
0
2
2
4
Illness
1973-4
1972-
3
1971-2
Others
1973-
4
2
1
1
1
2
1
1
1 2 0
0 10 314 0 7
1 0 2 0 4
Total number of leaves granted (1973-4) --62
.
SOURCE: Donald Howard, Director of Professional
Personnel, Worcester
Public Schools, Worcester, Massachusetts.
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TABLE 9
DISTRIBUTION OF RESIGNATIONS (SEX - GRADE LEVEL)
WORCESTER PUBLIC SCHOOLS, WORCESTER, MASSACHUSETTS
Elementary Schools
Female
Male
Junior High Schools
Female
Male
Senior High Schools
Female
Male
Special Area Teachers
Female
Male
Administrators
Female
Male
Totals
1973-4 1972-3 1971-2
22 20 31
1 3 4
Total 23 23 35
11 7 9
1 3 3
Total 12 10 12
4 4 4
3 4 2
Total 7 8 6
9 13 10
1 2 4
Total 10 15 14
0 0 0
0 2 5
Total 0 2 5
52 58 72
SOURCE: Donald Howard, Director of Professional
Personnel
Worcester Public Schools, Worcester, Massachusetts.
15
TABLE 10
DISTRIBUTION OF RESIGNATIONS
(REASONS FOR RESIGNATIONS)
Reason Level or Area of Assignment
Elementary Junior Senior Special Admin. Total
High High Area
Home Responsibilities
1973-4 15
1972-3 12
1971-2 24
Relocation from
Worcester Area
1973-4 5
1972-3 10
1971-2 3
Personal Reasons
1973-4 2
1972-3 0
1971-2 3
To Accept Another Position
1973-4 1
1972-3 1
1971-2 4
Study
1973-4 0
1972-3 0
1971-2 1
4
1
1
2
3
1
1 0 22
6 0 22
3 0 29
5
3
5
1 6 0 17
3 5 0 21
1 3 1 13
2
4
2
1
1
3
0 0 0 4
1 3 0 8
1 3 1 10
3 1 0
1 1 2
2 3 3
6
6
15
10 2 010 0 011 10 314
Total Resignations
1973-4 52
1972-3 58
1971-2 71
SOURCE: Donald Howard, Director of Professional
Personnel .Worcester
Public Schools, Worcester, Massachusetts.
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TABLE 11
WORCESTER PUBLIC SCHOOLS, WORCESTER, MASSACHUSETTS
Elections by Subject Area and/or Level
Elementary 25
Secondary 15
English 3
Foreign Languages 3
Math 2
Science 3
Social Studies 3
Alternative School 0
Business Education 1
Special Areas 81
Art 5
Bilingual § E.S.L. 7
Guidance 2
Health and Physical Education 3
Industrial Arts 5
Libary 2
Music 6
Reading 5
Special Education 37
Home Economics 3
Child Study 6
SOURCE: Donald Howard, Director of Professional Personnel,
Worcester
Public Schools, Worcester, Massachusetts.
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implemented
. These laws include equal educational oppor-
tunities for all regardless of race, color, or sex. Career
Education, School and Family Living, Teamed Instruction,
Continuous Progress, Open Education, Community Education,
and the Metric System are other examples of new programs
and curricula at which in-service training must be directed,
since many staff members have had little or no exposure
to these concepts. Taking into consideration the fact
that new staff members will not be hired in large numbers
and aware of the vigilance needed to stay abreast of
pedagogical change, administrators must use creativity
and foresight in the area of staff development. Dwight
W. Allen recognized this challenge when he noted that
”... nowhere in the educational enterprise is there a
greater need for innovation than in the provisions for
.
. , . . „
6
teacher m-service education.
After World War I and continuing until the Great
Depression of the 1930’s, educators believed that the major
improvement which could be brought to the American Public
Schools was a requirement that all teachers hold a bachelor’s
degree. When this movement was initiated, only one-half
of the teachers could show on their credentials the equiv-
alent of two years of college.
7 The net result was a
6 Louis J. Rubin, ed., Improving In-Service Education
(Boston: Allyn and Bacon, Inc . , 1971) , p . 129.
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quantitative in-service program meant to fill the gaps in
the teacher’s education, rather than meaningful staff
development designed with the purpose of gaining new in-
sights, understandings, and competencies.
It is difficult to conceive of a system more likely
to have minimal effects on teachers' classroom be-
havior than the current one, wherein the teachers
must go back to a university climate, re-adopt the
roles of students, and struggle through the process
of taking examinations, written papers, and quibbling
over grades.
Traditionally, teacher in-service education has
been a series of courses designed by institutions of higher
learning with little or no regard for their relevance to
the teacher's specific classroom situation. College
professors, long since removed from public school classrooms,
have designed courses which they felt would meet the teachers'
needs and which they felt comfortable teaching. Motivated
by the incentive for upward mobility on the salary scale--
mobility which has often been determined by the accumulation
of "credits” or "units"—teachers have enrolled in these
courses with little or no long-range planning for profes-
sional improvement. Teachers normally have had little
input and have not been exposed to individualized programs
designed to meet their specific needs.
7 Ibid
. ,
p. 10.
8 Ibid
. ,
p. 113
.
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While educators question the effectiveness of
traditional in-service programs, the procedure also has
tended to move superior teachers away from the classrooms
as they have frequently elected to participate in courses
designated as pre-requisites for promotion into counselling
or administration. In short, the traditional program has
not been designed for the improvement of classroom teaching.
If it has been established that the teacher needs additional
competencies to be effective in his classroom, then the
vehicles by which he can acquire these competencies must
be provided.
Growth of Staff Development Programs
Throughout the nation's school systems, we have
recently witnessed the birth of individualized in-service
programs. In varying degrees, systems have embarked on
programs relevant to their particular staffs. This trend
toward staff development within school systems has led to
•the formation of a National Council of Staff Developers,
who s e initial conference was held in Lincoln, Nebraska,
with Dr. Elizabeth Dillon, of the Lincoln, Nebraska,
9
Public Schools assuming the leadership role.
Within individual systems the extent and diversity
9 From the files of the Director of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
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of staff development has depended upon the personnel,
budget, and imagination of those charged with implementing
the programs, which run the gamut from modest to super-
sophisticated. For example, in Flint, Michigan, the
program has simply involved travel to other systems and a
few workshops during the year. 10 In Jacksonville, Florida,
on the other hand, a master plan has been developed with the
specific goal of improving the staff's effectiveness. It
also provided for the earning of points for the renewal of
teaching certificates. Since July of 1970 approximately
50 per cent of the staff have participated in some form of
in-service training and more than 100 renewal certificates
have been processed. The plan is a systematic frame-
work for in-service activities which is carried on throughout
a participant's career--a fact that gives credence to the
basic assumption that teacher training never ends. 11
Teacher education needs help... In my judgement the
most serious prevailing ailments are directly
traceable to weak relationships between schools and
universities .
^
10 Based on a visit by the author to the Flint,
Michigan, Public Schools in 1970.
^Jacksonville
,
Florida, Duval County School System,
Master Plan for In-Service Education 1972-1977 .
12Melvin W. Barnes, "Building School-Universities
Relations in Teacher Education," Teacher 1 Education in the
United States, (Indiana: Phi Delta Kappa Inc . , 1967T^ p. 187.
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In an effort to provide more meaningful course
offerings, some school districts work closely with pro-
gressive colleges and universities in in-service programs
for their classroom teachers, administrators, and para-
professionals. An example is the Cherry Creek Schools of
Englewood, Colorado, which developed an alliance with the
University of Colorado for staff development purposes.
In Atlanta, Georgia, the administration has become
keenly aware that it must assume a wider role in helping
to identify areas in which teachers need assistance and in
providing opportunities for them to stay current. During
the past five years, approximately one-third of Atlanta's
teachers have taken courses at the local colleges and univ-
ersities under a jointly sponsored program entitled the
14
Atlanta Area Teacher Education Service (AATES). ' Eval-
uations gathered from participants showed their recognition
of these courses as being a help but not the complete
answer. Hence, the system went a step further and sponsored
their own courses which were more closely related to
existing conditions in the Atlanta schools.
13 See Cherry Creek Public Schools, "Cherry Creek
Schools' Staff Development Programs," Cherry Creek,
Colorado, 1971.
^See Atlanta Public School, "Atlanta's Teachers.
A Profile of Their Professional Development and Needs,
Atlanta, Georgia, 1968.
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Teachers who participated in both types of courses found
the system sponsored offerings more attuned to the realities
of their classrooms.
The Brockton, Massachusetts Public Schools have
initiated a series of workshops as a means of in-service
training for their teachers. These workshops ranged from
the teaching of reading to those dealing with the excep-
tional child, health education, individualization, and open
education. In some workshops teachers are awarded stipends
of $50 to $100. with which to assemble instructional packets
for use by individual students, groups of students, or for
an entire class.
Similar programs are available for school staffs
1
6
from Warwick, Rhode Island, to Glendale, California,
While reflecting the needs peculiar to their individual
systems, all of these programs have a common thesis. This
thesis says that those charged with staff development must
provide an educational climate which fosters the affective
and cognative learning of the students entrusted to their
care
.
l^Clair M. Deveney, "In-Service Training--With
Impact," The Massachusetts Teacher , February, 1974,
pp . 10-13.
16Joseph Callanan , In-Servic e Education for
Teachers
Croft Educational Services, 1968.
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Since we can no longer depend upon an "infusion
of new blood" into our systems by recently trained college
graduates, teacher educators must cone to grips with the
problems of designing staff development programs That
retrain the current staffs in viable organizational struc-
tures, new staffing techniques, and the latest curriculum
developments. In-service programs must be conceived and
executed in a manner capable of reacting to the constantly
changing demands of education for the 7 0’s.
CHAPTER II
AN ATTEMPT TO BREAK THE MOLD
Just as we are beginning to go beyond the naivete
of believing in one method of teaching reading to
all children for all times
,
so must we go beyond
the belief that a static, monolithic system for
training teachers will ever supply the answer.!
In 1967, the Worcester Public Schools applied for
and received a Title III ESEA grant establishing the Office
of Staff Development. Its overriding goal was to give
meaning and direction to on-going in-service programs
directed at all staff members--paraprofessionals , teachers,
and administrators. Upon termination of federal funding
in 1970, the entire Staff Development section was assimi-
lated into the Worcester Public School System as recommended
by the Superintendent and unanimously voted by the School
2Committee.
Released Time Meetings
The initial thrust of Worcester’s Staff Development
Program was directed at its released time program, which had
1Dwight W. Allen, ’’In-Service Teacher Training, A
Modest Proposal," in Improving In-Service Education , ed. by
Louis J. Rubin (Boston: Allyn and Bacon, 1971), p. 115.
^Worcester School Committee, Minutes of Meeting,
October, 1970, Worcester, Massachusetts.
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been in operation for eleven years and consisted solely of
in-building meetings chaired by the principal. Today, in
addition to the principals’ meetings, the on-going program
also consists of bi-monthly city-wide meetings designed to
meet specific needs of staff members. On these afternoons,
students are released from school before noon. In addition
to parent conferences, curriculum development projects, and
organizational meetings, the staff participates in workshops
and seminars designed to introduce innovative techniques,
new materials, and organizational patterns. This approach
provides a viable program for all staff since it occurs
during the school day.
During the city-wide sessions, teachers of like
grades in the elementary schools are given an opportunity
to select from numerous optional workshops and seminars.
Meeting with colleagues from the fifty-three buildings
within the system provides the participants an opportunity
for interaction and a sharing of ideas leading to peer staff
development. Meetings which are directly applicable to
the curriculum for each grade and programs with direct
relevance have been scheduled. Session leaders are drawn
from colleges and universities, neighboring school systems,
staff members from within the system, and community
^From questionnaires on file in the Office of
Staff Development, Worcester Public Schools, Worcester,
Massachusetts
.
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representatives. A concerted effort is made to provide
many options allowing teachers a wide choice of the pro-
grams they may attend. (See Appendix.)
Secondary teachers usually meet by subject matter
areas in sessions planned by their respective chairmen. The
agenda are compiled from suggestions submitted by depart-
ment members. A variety of leaders, experts, and consul-
tants
,
similar to those utilized at elementary meetings
,
are involved. City-wide meetings allow for articulation
among the ten secondary schools.
Special area personnel have an opportunity to meet
with their directors during city-wide released time. 4
Teachers of art, music, physical education, bi-lingual
education, child study, guidance, home economics, media
and industrial arts, increase their expertise by meeting
as specialized groups for workshops and seminars. Since
these meetings include teachers from Kindergarten through
Grade 12, it is the only time that elementary specialists,
who travel from one building to another, get together with
their secondary counterparts.
Released time programs also lend themselves to
areas of enrichment and segments of the curriculum that do
not dictate a traditional type "course." Poetry, music,
art, and language arts workshops are conducive to this
4From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
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format. This released time also provides an opportunity
for implementers of new programs to interact with class-
room teachers
,
alerting them to the goals of these programs
and the immediate effects they will have. What has been
interpreted as teacher indifference toward new programs is
often merely a lack of knowledge and/or the absence of
dialogue with those implementing the programs. The
Director of Staff Development meets with a council of
teachers and administrators to design and evaluate released
time programs. In addition, all participants have an oppor-
tunity to respond to questionnaires regarding individual
meetings and to make recommendations for future programs.
(See Appendix.)
Principals’ released time in-building meetings are
scheduled bi-monthly for their staffs exclusively. Having
the entire staff of a building present has proven an ideal
opportunity to introduce and refine new curricula. Through
judicious use of this time, many schools have effectively
implemented continuous progress in the language arts and
5
individualized mathematics concepts.
A growing cause for concern in many school systems
has been the method of reporting students’ growth to
parents. Methods are being devised to rate children on an
^Interview with Mr. William Pingeton, Principal of
Norrback Elementary School, Worcester, Massachusetts,
November 18, 1974.
28
individual basis consistent with their ability rather than
relying solely on the time-honored system of letter grades.
In-building released time provides the opportunity for
teachers to schedule conferences with parents which adds a
new dimension to the reporting process.
School systems across the nation have embarked on
similar released time programs. The findings of the
Minneapolis, Minnesota school system reflect what is hap-
pening in many places. Minneapolis conducted an extensive
evaluation of its program which consisted of released time
each Tuesday afternoon. Three Tuesdays each month were
reserved for individual school activities planned and im-
plemented by the principals and staffs. The remaining
Tuesday was set aside for meetings organized by consultants
and directors. Questionnaires returned by eighty per cent
of the elementary classroom teachers indicated this time
was well spent conferring with parents, planning and dis-
cussing new instructional methods and techniques, attending
faculty meetings to discuss school policies and procedures
,
participating in grade level meetings. Further evaluations
disclosed that approximately nine out of ten elementary
staff members were convinced that students received a better
education as a direct result of the released time activi-
ties. Recommendations included continuing the program,
continuing the weekly scheduling, providing for more teacher
29
input into planning activities, and providing more time
for sharing ideas and working together within individual
buildings .
^
Equivalent Credit Courses
A method of providing courses and seminars for the
staff after school hours has been devised within the
Worcester Public Schools. In response to a request from
the Director of Staff Development, the School Committee, in
1972, approved the concept of an Equivalent Credit Program.
The courses offered through this program may be used for
. . . 7in-service requirements, salary differential, or promotion.
These courses have been designed with and by the staff to
meet the specific needs of the system. Precautions have
been taken to prevent these courses from duplicating offer-
ings at the local colleges and universities.
The committee charged with the responsibility of
approving and implementing these courses consists of class-
room teachers at each level, elementary and secondary
principals, and central administration personnel. The
members are appointed for three years with one-third of the
^Larry Johnson, "Teacher Released Time in Minnea-
polis Elementary Schools: An Evaluation 1971-72,"
Minneapolis, Minnesota, July, 1972.
7From the files of the Deputy Superintendent for
Education, Worcester Public Schools, Worcester, Massachusetts.
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entire body being replaced each year, allowing for the
infusion of new blood" and also insuring continuity.
Suggestions for courses are accepted from all staff
members and community agencies, with instructors emanating
from diverse sources. These include college professors,
instructors from the ranks of classroom teachers, adminis-
trators, community representatives, and the staffs of
museums and centers. The major criteria for selection of
instructors relate more to performance and expertise than
to credentials.
Courses have been offered which allow participants
to earn one, two, or three credits. Because certain
courses lend themselves to a shorter period of time, this
modular arrangement permits flexibility in course design.
This is true of "Cardboard Carpentry" where teachers create
furnishings which are completely functional for their class-
rooms. In many cases one credit courses fit into teachers’
schedules and allow them to participate, whereas longer
g
programs would preclude their attendance.
While Equivalent Credit Courses are always avail-
able arrangements have also been made to offer courses
carrying college and university credit . These courses are
conducted "on-site" and are limited to Worcester Public
8From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
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School personnel exclusively. The Director of Staff
Development works with the instructor in designing the
course syllabus to better insure that the needs of the
staff are met. Teams of paraprofessionals and teachers
have taken advantage of this arrangement with the results
directly transferable to their classrooms. (See Appendix.)
In response to a request from the principal of an
inner-city high school, a course in "Ethnic Migration" was
implemented for the staff in order to make them more aware
of the changes in, and diversity of the ethnic strains
. . 9present in their school. Dealing with a multiplicity of
ethnic groups, this course included an analysis of migration
patterns to American cities, particularly Worcester, during
the past century. The course sought to develop an aware-
ness of urban migration, group relationships, community
development, mobility, and adaption to urban industrial
America. A comparison was drawn between the experiences of
early European immigrants as contrasted with those of more
recent Black and Spanish-speaking people in migration.
Teachers react favorably to courses which prove
immediately useful in their classrooms. In the
9 From the files of the Principal of North High
School, Worcester, Massachusetts.
^ 9From questionnaires on file in the Office of Staff
Development, Worcester Public Schools, Worcester, Massachusetts.
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implementation of new science curricula in the secondary
schools
,
teachers have worked with instructors who have
successfully taught the courses. Participating in the same
learning experiences as their students during laboratory
periods, teachers have become familiar with the pitfalls
and successes of experiments and have felt confident when
presenting the concepts and materials to their classes.
In cooperation with the Worcester County Poetry
Association Inc., a poetry workshop was scheduled and
coordinated by a Professor of English at a local college.
The Poet-in-Residence from the state of Rhode Island was the
instructor for this course. Nationally recognized poets
served as guest lecturers and readers which resulted in a
course far different from those traditionally offered.
Courses designed for the preparation and effective
use of visuals in the classroom have been among the most well
attended and, in response to direct requests, the most
often repeated . '*' 2 Whether producing transparencies for use
with the overhead projector or laminating materials designed
by the participants, this particular course exemplifies the
relevance and individualization sought for in the Equivalent
^From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
12 From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
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Credit Program. If teachers are to be encouraged to
individualize their instruction, then the opportunities
and the materials for accomplishing this end must be
provided through staff development programs.^
The Community as a Resource
Staff developers must be alert to the premise that
the same good techniques which are desired in the classroom
have parallel importance in teacher training programs.
This includes the use of the community as a resource. The
Worcester Public Schools have developed cooperative programs
with the Worcester Art Museum, The Science Center, Higgin’s
Armory, and the Committee for Business Information. These
cooperative ventures have taken the form of both long and
short term programs. With the advent of career education,
the bond between education and the community must be
N
strengthened. Similarly, community agencies, which support
education, have a right to be included in the planning and
implementing of programs which will have a direct effect
on the community as a whole. Teachers of Home Economics,
Industrial Arts, and Business curricula must become
intimately involved with the community which will provide
13Claire M. Deveney, "In-Service Training with
Impact," The Massachusetts Teacher , February, 1974, pp. 10-
3.
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the training ground for their students as they move into
14the world of work.
Programs for child study and guidance personnel
have proven very valuable when moved into the community.
Staff members have visited centers designed to serve
children with problems, such as the Worcester Crisis Center,
Center for School-aged Mothers, and the Youth Guidance
Center. The familiarity which has resulted has fostered an
element of trust between the staffs in both areas and
cooperative relationships have been created . 15
At the present time in Worcester, all grade six
students are scheduled into a "field trip" to the Art
Museum. Proper orientation can only take place if teachers
are totally familiar with the program in which their students
will participate. As a result of sessions implemented for
teachers during released time, children have arrived on site
more adequately prepared for this cultural experience. As
a result, productivity has increased during the visit and
more meaningful culminating activities have occured upon
returning to the classroom. This and similar programs
14From an interview with Mr. Arthur Raybold, Coordin-
ator of Career Education, Worcester Public Schools, February
20
,
1975 .
^From an interview with Dr. David St. John, Super-
visor of Pupil Services, Worcester Public Schools, January
16
,
1975 .
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have been scheduled and conducted successfully with the
aforementioned museums and agencies. 17
Combating Racism Through Staff Development
"Sometimes it’s like a hair across your cheek. You
can't see it, you can't find it with your fingers, but you
keep brushing at it because the feel of it is irritating." 18
The harmful effects of racism upon our society have proven
devastating. Attempts to provide equal opportunities and
to improve conditions among deprived groups are doomed to
failure unless we can first recognize and then counteract
racism. In the realm of education, this will not occur
until all staff members come to understand racism well
enough to deal with it effectively. Within the urban school
setting there have been success models which have provided
a "hope factor" for minority students. These models have
proven that children can learn when they are treated as
individuals and the labels and stereotypes of minorities
16 Interview with Hr. Merle Harback, Curator of
Museum Education, Worcester Art Museum, January 21, 1975.
17 From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
18John Raymond, Prejudice and You, A Learning
Experience (Atlanta, Georgia : G . G
.
Voith
,
1972)
,
pi
5
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are eliminated.
Within the Worcester Public Schools, the Office of
Staff Development has developed many programs dealing with
cultural awareness and racism. Cognizant of the fact that
education cannot take place in isolation, a close working
relationship with the Director of the Human Rights Commis-
sion of the City of Worcester has been developed. This has
resulted in many advantages for the program including the
following
:
1. It has allowed for community participation in
all programs.
2. It has provided feedback through the Human
Rights Commission.
3. It has identified areas of concern before they
have become of crisis proportions.
4. It has kept lines of communication open.
5. Programs have not been completely "in-house.”
6. It has helped to eliminate the "threat" of
the Human Rights office.
7. Programs have had realistic, long range
goals for the school system.
8. Instructors have been screened by both agencies
to insure the best possible programs. 20
Factor
,
p . 19
.
l°Atron Gentry, et.al. Urban Education: The Hope
(Philadelphia: W.B. Saunders Company, 1972),
20 From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
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As a result of identified needs at one of our
secondary schools, the Principal, the Director of the Human
Rights Commission, and the Director of Staff Development
met to discuss an Equivalent Credit Course for the staff.
While this particular school had previously been a college
preparatory school serving a predominantly white student
body, it now had a higher percentage of minority students
than any of our other high schools. The principal had
actively recruited minority students; had supported school-
within-a-school alternative programs; and had sponsored a
"returnee program," allowing dropouts to return to school
at any time and providing them with a viable program. To
support these efforts, the principal recognized the need
for a program designed to sensitize the staff. The majority
of the teachers had taught in the school for many years,
and needed transitional skills to adjust to a changing
21
student body.
After a meeting with parents , faculty members , and
students
,
a two-pronged program was designed to bring about
a change, not only in the staff but also in the students
and the community. It was evident that not all of the
faculty could, or would, participate in an intensive
^
^interview with Mr. Benjamin Bernstein, Principal
of North High School, Worcester, Massachusetts, October 12,
1973.
38
seminar at the end. of the school day. Therefore, it was
agreed to utilize all of the released-time days and faculty
meetings to conduct a "Community Awareness Program. 2 " The
initial session was conducted by a member of the faculty
who had spent two years teaching in Puerto Rico and had
Peace Corps experience. Being bilingual and through the
use of slides and a question and answer session, the leader
was able to set the tone for subsequent small group ses-
sions. These meetings had community representatives and
faculty members as facilitators and the participants res-
ponded to questions and concerns identified by both groups
prior to the meetings. The series culminated with a
cultural gathering involving students, faculty, and parents
in an all day "fiesta" featuring foods from all ethnic
groups represented in the school population. The second
project for the schools was the fifteen session seminar,
"Ethnic Urban Migration," previously described in the
section on Equivalent Credit Courses , and co-sponsored by
the Office of Staff Development and the Human Rights Com-
2 3
mission, which voted to share the costs of the project.
22 From the files of North High School, Worcester,
Massachusetts
.
23From the files of the Human Rights Commission,
City of Worcester, Worcester, Massachusetts.
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After exploratory meetings with community
representatives and their staffs, similar programs have
been scheduled at various schools . An important ingredient
in these ventures proved to be the "coffee breaks" where
ethnic foods were served by members of the community. This
"break" has lowered many barriers between parents and
faculty, resulting in greater involvement and improved
2 4parent-teacher relationships.
An additional dimension in community programs has
been the choice of sites. Every effort has been made to
schedule many of the sessions in the community where
agencies have been most willing to serve as hosts. This
has resulted in an increased awareness on the part of
educators of the goals and objectives of these community
agencies and improved articulation among the parties
involved
.
2 ^
Worcester has witnessed a rapid growth in its
Spanish-speaking population. Faced with the reality of
staff members being unable to communicate effectively with
the new arrivals , a "Functional Spanish" course has been
developed. (See Appendix.) Administrators, teachers,
^
^ Interview with Mr. David Kneeland, Principal of
Gage Street School, Worcester, Massachusetts, June, 1974.
2
5
Interview with Mr. George Smith, School Community
Advocate, Worcester Public Schools, Worcester, Massachusetts,
July 3, 1974.
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clerks
,
end custodial staff have responded "to the course
in such numbers that three sections have had to be scheduled.
Future courses have been planned in an effort to meet this
and other identified needs in the Staff Developer’s efforts
to combat discrimination and racism.
Responsive Model of Staff Development
Traditional models of staff development have in-
cluded bringing the staff together in general meetings at
which time new concepts have been introduced. This method
is probably the least effective unless adequate follow-up
is provided in small group sessions. Conversely, con-
sultant services in the classroom in response to a par-
ticular request is probably the most effective of all
models. This technique has proven particularly effective
in the open classroom where teachers have requested speci-
fic assistance in record keeping, curriculum, interest
centers, the "use of space," and other teacher identified
needs. John I. Goodlad, Dean of the Graduate School of
Education at U.C.L.A., refers to this as the "Responsive
26
Model" of staff development.
2
6
See John I. Goodlad, "Speaking of Change,"
(Los Angeles, California: Educational Resource, Inc.),
Cassette #2.
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This responsive model was introduced to Worcester
in the fall of 1972. Faced with the problems of staffing
and programming a new open space addition, the principal
of St. Nicholas Avenue School requested the assistance of
the Director of Staff Development. In addition to the
principal's interest, the staff had demonstrated their
concern by participating in previous in-service activities
designed to bring about a change in curriculum, programs,
and attitudes in their school. In response to their
request, consultants with expertise in the identified need
areas were hired to work exclusively in this school. One
of the most important conditions present was the fact that
the principal and staff were willing to openly negotiate
with the consultants as to the type and degree of change
that should take place. The capacity to influence and change
people depends to a high degree upon their willingness to
participate in that process.
It was agreed that the project would continue
only as long as the staff of the school wanted it to con-
tinue, and the administration and the consultants felt it
was worthwhile continuing. Mutually agreed upon goals were
arrived at putting the growth of the project into the hands
of the school staff. The staff reflected this confidence
in their professional competency and worked long and hard
42
to achieve their goals. 27
As a result of its success, this model has been
transferred to many other schools and classrooms throughout
the system. Realizing that the Office of Staff Development
is willing and able to meet individual needs specific
programs have been designed in response to definite re-
quests. In addition to open education, curriculum revi-
sion, new organizational patterns, and teamed instruction
have been implemented with this particular model. 28 The
reaction by the staff has been positive. Letters attesting
to the success of this model have been received from new
• 29
and experienced teachers alike. Allowing consultants
to work in their classrooms and support their endeavors
has proven most beneficial. By constant interaction and
a critique at the end of the school day a very effective
consultant-teacher relationship has been encouraged.
The natural "spin off" of this design has been a
program to train teachers within the system to provide the
same service for other staff members. A ten-session
Equivalent Credit Course has been held to help teachers
^Interview with Dr. Henry Olds, Consultant, "Other
Ways," Cambridge, Massachusetts, June 20, 1973.
2
8
From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
28 Letters on file in the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
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develop the competencies necessary to have others visit
their classrooms. This cadre of teachers is prepared to
enter into a reciprocal arrangement which will also allow
them to spend time in the requesting teachers’ rooms to
assist in the implementation of their programs. The peer
in-service has created a favorable atmosphere since it is
non-threatening for the receiving teacher and causes a
feeling of self-worth on the part of the teacher-trainer
.
In order to insure continuity of instruction for all
students, this model has required the training of a corps
of substitutes capable of taking over the teacher-trainers'
classes. This has also provided an excellent placement
for student interns.
^
The Role of the Principal in Staff Development
The role of the building principal in the teacher
renewal process cannot be minimized. As the prime evalua-
tor of teaching and the major implementor of educational
change within a building the principal must be totally
involved if the program is to be effective. The principal
must also be given the opportunity to develop the necessary
"^Interview with Dr. Walter Drew, Consultant,
"Other Ways," Cambridge, Massachusetts, January 27, 1975.
4 4
competencies to meet the demands of his role. 3 ^"
Having recognized this need, the Office of Staff
Development has scheduled an on-going program of workshops
and seminars for principals
. Many are planned exclusively
for principals, while other sessions involve teams of
teachers in conjunction with their principals. This team
approach has allowed for interaction at the building level
and also has increased the probability for implementation
of new concepts and techniques procured during staff de-
velopment sessions.
In response to a demonstrated need for ample time
to assess the previous year's accomplishments and to plan
for the following year, the Office of Staff Development
has scheduled an administrators' workshop each summer.
During these three days of meetings held on a college
campus, time has been allocated for interaction among
principals, principals and supportive directors, principals
and supervisors
,
and administrators and members of the
School Committee. Some of these sessions have pre-determined
agenda while others are "open-ended" allowing time for
discussion in areas of mutual concern. In many cases,
31 Ben M. Harris and Wailant Bessent, In-Service
Education (Englewood, New Jersey: Prentice-Hall, Inc.,
1969 ), p7 7 .
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consultants have been engaged to provide specialized input.
In cooperation with the Director of Staff Development, a
representative group of administrators have played an
active role in planning these summer workshops. This com-
bined planning has resulted in a productive program, sup-
porting the premise that educators must be intimately in-
volved in their own professional improvement programs . 32
Supportive Staff Development
Teachers are most closely associated with the
instructional process and in-service programs are primarily
directed at them. This does not minimize the necessity of
involving those who play prominent supportive roles such as
librarians, counselors, principals, supervisors, and sup-
erintendents. The policy of keeping them abreast of all
in-service activities and of including them in those which
will benefit from their participation is essential for an
all-inclusive program. Without their support and encourage-
ment expectations for success are greatly diminished.
Provisions for in-service must not stop at the pro-
fessional level. Since custodians, cafeteria workers, bus
drivers, matrons and clerical staff are in constant communi-
cation with the student body, they too should participate
32 From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
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in in-service programs, particularly in the area of human
relations. Frequently, the positive work of the classroom
has been virtually destroyed through the students having
unpleasant experiences with the supportive staff.
In recent years we have witnessed the growth of
the concept of differentiated staffing in the educational
arena. Paraprofessionals have assumed a unique position
of support. Programs have been designed to encourage
them to develop skills and acquire competencies which will
increase their efficiency and will be personally fulfilling.
%
Wherever possible, provisions for paraprofessionals to move
upward on the career lattice are built into all supportive
34
staff development programs.
In addition to the opportunities delineated in this
chapter, study groups, textbooks, motion pictures, commer-
cial cassettes, bulletins, travel, and conferences are en-
couraged as valuable forms of teacher renewal. All of
these represent concrete attempts to break the mold of
traditional staff development programs.
^Interview with Mr. Bernard McManus, Principal of
Harrington Way Junior High School, Worcester, Massachusetts,
January 21, 1974.
34From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
CHAPTER III
"MINI
-SABBATICAL"--AN ALTERNATIVE MODEL
FOR STAFF DEVELOPMENT
During a conference held in 1970 for Career
Opportunity administrators affiliated with the University
of Massachusetts, discussion centered around the philosophy
that "teachers must be given time and other resources with
which to assess their professional needs and carry on
improvement activities . "^ The Director of Staff Develop-
ment for the Worcester Public Schools was intrigued by the
idea of releasing teachers from their classroom assignments
in order that they might participate in an intensive re-
training program away from their teaching situations. This
plan constituted an alternative to in-service programs
scheduled during released time or after hours within the
school environment, as delineated in the previous chapter.
At this same conference, Dr. Atron Gentry of the School of
Education, further proposed the concept of a "cone-shaped"
1Ralph W. Tyler, In-Service Education of Teachers:
A Look at the Past and Future," in Improving In-Service
Education
,
ed. by Louis J. Rubin (Boston: Allyn and
Bacon
,
1971), p. 16.
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Figure 1
NEW MODEL FOR
STAFF DEVELOPMENT
SOURCE: John Durkin and John Houlihan, Worcester
Public Schools, February, 1974.
4q
model of staff development, including elementary, junior,
and senior high schools. Thus was the concept of the
"Mini- Sabbatical" program conceived. 2
In educational reforms of the 1960's "teachers
were presented with ready made programs, and in some in-
"
3
stances they learned about them in the local newspaper.
There is now more sensitivity on the part of those respon-
sible for implementing change.
A new breed of reformers have emerged that is free of
this myopia; they know that substantive change is im-
possible unless teachers and principals understand and
accept the approach in question. The reformers know,
too, that change can be terribly threatening unless
it is voluntary and gradual. They are persuaded,
however, that if teachers are free to choose and are
given appropriate support and help, large numbers of
them will be willing and able to change. 11
The views of Sarason and Silberman were to per-
meate the strategy behind the format and implementation of
the "Mini-Sabbatical" program. Initial plans for this
innovative cooperative program between the School of Educa-
tion at the University of Massachusetts, Amherst, and the
Worcester Public Schools were discussed at an informal
meeting at Camp Harrington in West Boylston on March 5, 1973.
2 See the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts, Minutes
of Meeting, November 15, 1970.
^ Seymour Sarason, The Culture of the School and the
Problem of Change, (Boston! Allyn and Bacon, 1971), p. 159
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The principals of schools involved in the Worcester South
High cone" (Figure 2) and a representative group of
teachers, parents, and paraprofessionals were invited to
this preliminary session. This particular "cone-shaped"
section of the school system was chosen for the following
reasons
:
1. The principals and teachers exhibited a
desire to participate in this model program.
2. The students in these ten elementary schools
ultimately attend South High School.
3. The schools in this section of the city have
received very little intensive in-service
education.
4. The South High School will be replaced by a
new building within three years.
5. The staff of the present high school will
provide the nucleus of the staff of the re-
placement school.
6. The seventh and eighth grade teachers of the
k-8 elementary schools will form the nucleus
of a middle school in this area of the city.
The interest and enthusiasm of those in attendance
at this initial meeting prompted the preparation of a
proposal later submitted to the New England Program in
4Charles Silberman, The Open Classroom Reader ,
(New York: Vintage Books, 1973 )
,
p. xvi
.
^See the files of the Office of Staff Development,
Worcester Public Schools
,
Worcester
,
Massachusetts, Minutes
of Meeting, March 5, 1973.
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Figure 2
" MINI-SABBATICAL" CONE-SHAPED IN-SERV ICE MODEL
WORCESTER PUBLIC SCHOOLS - SCHOOL OF EDUCATION, U. MASS.
SOUTH
HIGH SCHOOL
Cambridge Street
Downing Street
Freeland Street
Malvern Road
New Ludlow
Woodland Community
Canterbury Street
Columbus Park
Gates Lane
Heard Street
SOURCE: John Durkin and John Houlihan, Worcester
Public Schools, February, 19 7 4 .
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in Teacher Education. (See Appendix.) Further discussion
of "the proposal took place at a follow-up session on
March 12, 1973, in Dr. Atron Gentry’s office at the
University of Massachusetts. Those in attendance included
Dr. Gentry, Dr. Earl Seidman, Dr. Richard Clark, and
Mr. Thomas Fox of the School of Education. Worcester was
represented by Dr. George Melican and the Director of
Staff Development .
^
Subsequent meetings of the Worcester team were
held early in May of 1973, at which time a sub-committee
was assigned the task of preparing specific recommendations
to be forwarded to Dr. Gentry. The sub-committee included
the principals of South High School, Worcester East Middle
School, and Gates Lane Elementary School, a teacher from
Heard Street School, and the Director of the Career
7Opportunities Programs. A final meeting held on
May 22, 1973, in Dr. Gentry's office, resulted in the
scheduling of planning sessions for administrators
October 24 and 25, 1973, at the Campus Center, University
O
of Massachusetts. The purpose of these sessions was to
6 See the files of the Office of Staff Development,
Worcester Public Schools , Worcester , Massachusetts, Minutes of
Meeting, March 12, 1973.
7 See the files of the Office of Staff Development,
Worcester Public Schools , Worcester , Massachusetts, Agenda of
Meeting, May 13, 1973.
®See the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts,
Agenda
of Meeting, May 13, 1973.
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familiarize the administrators of the participating schools
with the expertise of the faculty of the School of Educa-
tion and to allow them to play a major role in the develop-
ment of the program for the first formal principals’ cycle
to be held in December.
The administrators agreed that the "Mini-Sabbatical"
program would be designed and carried out in such a manner
as to provide an opportunity for teachers to be relieved
of their classroom duties for short periods of time. This
plan would allow them to assess their present roles and to
participate in the formulation of activities designed to
assist them in fulfilling their roles in contemporary
9
education. Of paramount importance to all principals in
these planning sessions was assurance from program coordina-
tors that adequate classroom coverage and continuity of
instruction would be provided. In response to this area of
concern, the Director of Staff Development met with super-
visors of interns from the Worcester Consortium of Higher
Education to enlist their cooperation and support. Having
9 Lester Stig and E. Kemp Frederick, School Per-
sonnel and In-Service Training Practices (New York:
Parker Publishing Co. , 1969 ) , p . 108
.
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been alerted to the "Mini-Sabbatical" program, these
^•^bleges responded in a positive manner and their interns
have participated along with those representing the
University of Massachusetts . 10 Interns who displayed an
interest in spending a semester in Worcester were invited
to visit the schools. At this time, they participated in
faculty meetings and staff development programs, thus
giving principals and interns the unique opportunity of
meeting and working together prior to their assignment.
Additional areas of concern considered by the
principals in the week's program were, micro-teaching, urban
curriculum, humanistic approach to urban education, and
parental involvement. An added ingredient of the program
included the participation of the Superintendent and Deputy
Superintendent of the Worcester Public Schools who would
join the ranks of instructors during the cycle. This
administrative involvement reflected the importance with
which the superintendents viewed such a renewal program.
From these planning sessions evolved the definite
program for the principals' "Mini-Sabbatical" of
December 4-6, 1973. Formal sessions included the following
10 See the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts, Minutes
of Meeting, January 8, 1973.
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workshops and seminars:
Alternatives in Education
Integrated Day
Reading and Continuous Progress
Testing and the Classroom Teacher
Manipulative Mathematics in the Classroom
Micro-Teaching
Inductive Science
Career Education and Community Resource Center
Self-Concept in School Achievement
Change Strategies for Urban Schools
Survival Strategies for Urban Schools 11
At informal sessions in December, principals
helped to determine the format and schedules for future
teachers’ cycles. (See Table 12.) Teachers were to be
freed of classroom responsibilities for two one-week
in-service training cycles occurring at approximately four
week intervals. A team of two participants would work
with interns from one of the cooperating institutions.
After a period of orientation for the intern, one teacher
would be freed to participate in the initial cycle of the
"Mini-Sabbatical” program, with the remaining teacher’s
1X See the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts, Minutes
of Meeting, October 24 and 25, 1973.
MINI-SABBATICAL
TIME
LINE
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1970
1973
April
May
Oct.
Dec
.
1974
Feb
March
April
May
Sept
.
Oct.
Nov
.
Nov.
Dec
Concept
Developed
Camp Harrington
Meeting (NEPTE Proposal)
Decision to Implement
Program without Funding
Principals' Planning Cycle
Principals' First Cycle
Teacher Cycles
Group A - Cycle I
Group B - Cycle I
Group A - Cycle II
Group B - Cycle II
Group C - Cycle I
Group D - Cycle I
Group C - Cycle II
Group D - Cycle II
Principals' Second Cycle
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PROGRAM,
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assuming the role of "master teacher" and overseeing both
classrooms. This experience as a master teacher was part
of the professional development inherent in the program.
The interns, contrary to most existing models, would have
experienced an internship more closely resembling the
actual role of teacher. Throughout the entire program,
intensive assistance would be available to the interns in
the persons of the staff of the cooperating institutions,
the master teachers, and the principals.
The first three days of each week would be spent
on the University of Massachusetts campus, while the final
two days would be scheduled in Worcester. Louis Fischer
supports the concept of releasing teachers for professional
growth programs
.
With the increasing flexibility in the use of
teachers and schedules, it is quite feasible to
make available blocks of time to individuals,
or groups of teachers to be used for professional
growth. Sabbaticals can vary in length; indi-
viduals can be released from the classroom one
day a week for X number of weeks ; the school
year can be scheduled on the basis of six weeks
of instruction followed by a week for professional
growth and so on. We can all break out of the
rigid scheduling practices of the past as some
schools already have done. 12
^Louis Fischer, "In-Service Education*. An
Immodest Proposal," in Improving In-Service Education,
ed. by Louis J. Rubin (Boston : Allyn and Bacon, 1971),
240.
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From these December, 1973 meetings, a set of goals
for the "Mini-Sabbatical" program was formulated.
A long range cooperative staff development program
between a university and a school system.
An opportunity for classroom teachers to help
design their own in-service programs.
Provisions for teachers to assess their roles and
evaluate their effectiveness.
An opportunity for teachers to become familiar
with the latest research in education.
A new model for CUETEP (Center for Urban Education
Teacher Education Program) intern program.
A systematic method of involving staffs of schools
in a renewal program.
Opportunity for faculty members to interact with
classroom practitioners.
Visitations to model schools and classrooms.
Principal, parent, paraprofessional , and teacher
involvement in planning programs for their
schools
.
Articulation among elementary, secondary, and
university faculties.
Methods of recognizing and dealing with racism
in schools.
Workshops dealing with latest techniques and
materials
.
A program designed to link pre-service and in-ser-
vice models of teacher education.
13 See Office of Staff Development, Worcester Public
Schools
, Worcester , Massachusetts, Minutes of
Meeting,
December 4 and 5, 1973.
The degree "to which "these goals were achieved will be
considered in Chapters IV and V.
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Teachers Return to Campus
During the 1960’s many programs designed to bring
about change in education were implemented through the use
of federal funds. This was not true of the ''Mini-Sabbatical"
program. The Office of Special Programs of the School of
Education at the University of Massachusetts, Amherst, and
the Office of Staff Development of the Worcester Public
Schools undertook the task of implementing this in-service
model with existing funds and personnel.
Since the selection of dates and coverage of classes
had been established during the principals' cycle, the next
step was to determine which teachers would participate.
Since the program involved the interruption of their normal
home life by their staying on campus, participation was
completely voluntary. The Director of Staff Development
forwarded a form to the principals of the schools involved
inviting all teachers to participate. Those who indicated
a desire to attend were invited to meet with the Director
of Staff Development and a representative of the Office of
Special Programs. At this time, the mechanics of the
program and the content of the first teachers' cycle were
discussed
.
14 See the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts, Minutes
of Meeting, February 15, 1973
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Since the weeks’ program included three days on the
Amherst campus, arrangements were made for housing and for
all meals to be served in the Campus Center, where many of
the meetings were held. This particular arrangement in-
sured a mixture of both formal and informal sessions
,
a
concept which is endorsed by Herbert A. Thelen who believed
that "groups of teachers engaged in mutual and open analy-
sis of their functions represent an effective instrument
of professional growth. During unscheduled time per-
iods, an informal meeting room was made available for
teacher and university personnel to meet and discuss areas
of mutual concern. These meetings proved most beneficial,
as the questionnaires included in a subsequent chapter
document
.
The initial session of each cycle included a rep-
resentative group of the deans from the School of Educa-
tion. During the discussion that ensued, each dean pre-
sented an overview of his particular program and encouraged
participants to become involved in the every day activities
of the school. A representative program for the teachers’
cycle may be found in the Appendix.
"The procedures used in in-service workshops should
15Herbert A. Thelen, "A Cultural Approach to In-
Service Teacher Training," in In-Service Education, ed. by
Louis J. Rubin (Boston: Allyn and Bacon, 1971), p. 104.
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be similar to those used in classrooms. The workshops
should, in effect, model the type of teaching which is
desired in the classroom." Care was taken in the planning
of the workshops and seminars scheduled during the "Mini-
Sabbatical" to elicit the participation of instructors who
agreed with this philosophy. The mathematics workshop was
a case in point. Here teachers participated in large group
and small group activities as students in their classrooms
would participate. They acquired the same sensation of
"learning-by-doing" and of peer interaction that occur
during this type of learning activity. They were exposed
to teacher-made math games and, by a "hands-on" experience,
returned to their classrooms equipped to produce similar
materials, requiring only the availability of adequate
supplies and some technical assistance. Having been in-
volved in the planning of all workshops, the Staff Develop-
ment department was ready to respond to these areas of
need. This concept is a major ingredient of staff
development workshops held in Worcester.
Another concrete example of this approach was the
16Harold H. Lerch , "In-Service Programs in Elemen-
tary Mathematics," Teaching Mathematics in the Elementary
Schools . (Washington, D.cT: NAESP , 1970 ) , p . 96
.
17
"Mini-Sabbatical" Questionnaire on file, Office
of Staff Development, Worcester Public Schools, Worcester,
Massachusetts
.
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science workshop. Materials such as lights, mirrors,
bulbs
,
and batteries were used in order that participants
could experience the inductive method of learning. A
follow-up to the inquiry workshop in science was scheduled
for the participants upon their return to Worcester.
Science Curriculum Improvement Study (SCIS) materials were
available during a session at the Science Resource Center
at Edgeworth Street School. Here teachers currently using
the materials in their classrooms welcomed the participants
and discussed all aspects of the program. Similar oppor-
tunities were also made available in the areas of mathe-
matics and reading. In short, the teachers acquired
competencies which could be implemented in their classrooms.
"Good teaching is always needed. But a good method in the
19
hands of a good teacher—that is the ideal."
Other areas included in the "Mini-Sabbatical"
program were sessions designed to develop positive self-
concepts. Teachers who experience positive feedback and
feelings of self-worth, often transfer these attitudes to
their students. "It will be easier to institute the
18From the files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts, "Mini-
Sabbatical Program," February 25, 1974.
19Jean Chall , Learning to Read: The Great Debate
(New York: McGraw-Hill Company, 1967), p. 309.
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educational changes... if teachers experience such an
education themselves.” Summary sessions with the in-
structors provided opportunities to discuss the assimila-
tion of these techniques into the participants' classrooms.
The concept of "micro-teaching" developed by Dwight
Allen, Kevin Ryan, Robert Bush and James Cooper at Stanford
University's School of Education, provided a further means
to overcome weaknesses identified in the classroom. VJhile
educators do not agree on the definition of a "good teacher,"
successful efforts have been made to identify and analyze
the teaching techniques that are used by effective teachers.
It has also been possible to produce models that emphasize
these particular techniques. When teachers understand these
instructional skills, they can practice them and incorporate
21
them into their own teaching situations.
Micro-teaching clinics are incorporated into the
"Mini-Sabbatical" to allow the participants to become more
thoroughly familiar with this process. Five essential
propositions lie at the core of this concept:
1. That a genuine teaching experience is superior
to an artificial one.
20William Glasser, Schools without Failure (New York
Harper and Row, 1969), p. 110.
Cooper
,
Teachers
21Dwight Allen, Kevin Ryan, Robert Bush, and James
Teaching Skills for Elementary and Secondary School
(New YorF: General" Learning Corporation , 1969).
65
2. That the complexity of the normal classroom
situation severely limits its training value
for a beginning teacher.
3. That concentrated practice of a specific skill
is the most effective way to master that skill.
4. That a training vehicle capable of wide varia-
tion according to specific purposes is super-
ior to a rigid one.
5. That the more knowledge a trainee has of his
performance during a practice session, the
more valuable that practice session will be
for him.
Although a casual observer might describe micro-
teaching as a brief classroom session involving a few
students, a teacher, and an informal supervisor, a more
experienced observer would note the teacher's concentration
on a specific teaching skill. Combined with the use of
several sources of feedback, this concentration will assist
the teacher in evaluating his performance. The sources of
feed-back include students, the supervisor, the teacher
himself and, in some cases, video tapes. This method is
designed to identify weaknesses and help teachers to
correct them.
While video-tape equipment is not an absolute
necessity for "micro-teaching," it is available for teachers
22Allen, et al ., Teaching Skills , p. 7.
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when they return to their classrooms in keeping with the
concept of follow-up on new techniques and procedures
acquired during the program. Teams of teachers are en-
couraged to pursue the "micro-teaching" approach with their
principals who have experienced the same workshop on campus
.
Additional sessions held on campus included change
strategies for urban schools, survival strategies for
urban schools, alternatives in education, integrated day,
reading and continuous progress, testing, special education,
and career education. (See Figure 4.) Appropriate optional
sessions were also scheduled with teachers’ assisting in
the development of agenda. "Many of the failures of attempts
at educational reform can be traced to the failure to in-
2 3
volve the teacher." Whenever feasible, teachers were
scheduled to be on campus during the School of Education’s
"Marathon" where they could choose from the myriad sessions
available
.
In-Service without Walls
Among the alternative programs offered for students
are many which allow them to experience and learn outside of
the formal classroom. Effective in-service for the future
2
3
Improving School Staffs , Executive Handbook Series,
American Association of School Administrators, Arlington,
Virginia, 1974, p. 3.
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Figure 4
MINI-SABBATICAL
“spin offs”
vV
</
Lommoh«W ^ ^ a>
<2>
SOURCH: John Durkin and John lloulihan, Worcester
Public Schools, February, 1974.
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must also include such sites as factories, service agencies,
recreational programs, and neighborhood centers. However,
staff developers must not overlook the most obvious and
beneficial location--the classroom. "Rarely does the
average teacher seriously observe others at work— schedules,
protocal, and attitudes prevent this fundamental way of
• 2 4learning." When an occasion is presented, it is usually
in the environment of a demonstration classroom. Through
the vehicle of the "Mini-Sabbatical" program participants
are offered the opportunity of observing, visiting, and
consulting with other classroom teachers.
While on campus the teachers were scheduled to
visit schools in the Amherst area and in Springfield,
Massachusetts. When participants returned to Worcester, they
visited (see Appendix) schools in Boston, Newton, Fitchburg,
. 2 5Sutton, Framingham, Dorchester, and Hyannis . Following
a preliminary session with the school’s administration,
participants were free to visit classrooms and interact
with the teachers. They observed programs in operation
about which they had previously only heard or read. The
2l
*NASSP Bulletin
,
"Necessary Ingredients for Re-
training Teachers , Washington , D.C., December, 197 3 , p. 17.
25 Seefiles of Office of Staff Development, Worcester
Public Schools, Worcester, Massachusetts, "Mini-Sabbatical
Programs .
”
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school in Fitchburg demonstrated "Individually Guided
Education," while the community school aspects of the Kent
School in Boston were observed first-hand. Charles E.
Silberman stated that "the best way to get the feel of open
education is to visit classrooms operated this way, talk
with the teachers, observe the kids, and ask them questions." 26
This opportunity was made available to "Mini-Sabbatical"
participants
.
The Worcester Public School system, with thirteen
alternative programs in operation, provided a readily
available laboratory. The opportunity to become totally
familiar with these programs and the staffs which service
them was available during optional sessions scheduled in
Worcester. Information acquired by the classroom teachers
not only made them more conversant with the total operation
of the system, but also equipped them with knowledge which
2 8has proven useful in meeting the needs of their students.
Flexibility of scheduling allowed the teachers to
be involved in a full days comprehensive field experience
conducted in cooperation with the staff of Old Sturbridge
26Charles E. Silberman, The Open Classroom Reader
(New York: Vintage Books, 1973), p. 450.
27 See Office of Program Development, VJorcester
Public Schools, Worcester, Massachusetts.
2 interview with Paul Loughlin, teacher, Heard
Street School, January 15, 1975.
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Village in Sturbridge
,
Massachusetts. The ultimate goal
of this experience was to develop the ability of partici-
pants to use their own school environments and neighborhoods
as primary sources for their curriculum. (See Appendix.)
Subsequent sessions in Worcester resulted in the development
of curriculum packages to be shared with other teachers.
A major ingredient of the "Mini-Sabbatical” was
concerned with articulation among elementary, middle, and
high school staffs. Elementary teachers had the opportunity
to visit the middle schools to which their students would
progress. Middle and senior high school staffs took ad-
vantage of the opportunity to spend extended periods of
time in their feeder schools. They discussed individual
students, continuity of instruction, and shared successful
techniques and programs. This experience facilitated their
making enlightened educational judgements concerning cur-
ricula and programs for students and allowed them to better
advise parents as to the most beneficial courses of study
for their children.
29 The desired outcome from all such
discussion and articulation is a smooth transition for
students as they progress from one level to another.
29 Interview with Janet Ginkus , teacher, Freeland
Street School, January 26, 1975.
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Each cycle included a meeting with central
administration personnel which usually occurred on Friday
afternoon. The Superintendent and Deputy Superintendent
were involved as well as elementary and secondary super-
visors. While these sessions allowed the administration
to receive an immediate evaluation of the program, more
importantly, they encouraged interaction regarding pro-
grams, curriculum, and individual concerns. This proved
most valuable because, in an urban school system, the class-
room practitioner rarely has an opportunity to meet in-
30formally with the administration.
Participants also visited the Central Administration
Building where they talked with those responsible for sup-
portive services. They viewed these sessions favorably
31
as the questionnaires returned by participants indicate.
It was recommended that all teachers have the same oppor-
tunity to increase their awareness of the school system as
32
a whole--particularly its supportive staff. At the
30 Interview with Lynn McCarroll, teacher, St.
Nicholas Avenue School, March 8, 1975.
3
^Questionnaireson file, Office of Staff Develop-
ment, Worcester Public Schools, Worcester, Massachusetts.
32 Interview with Robert Krikorian, teacher, South
High School, November 15, 1974.
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conclusion of these sessions. Dr. Joseph A. Keefe, Deputy
Superintendent for the Worcester Public Schools, noted
that, "It is obvious from the enthusiastic response which
we received on Friday afternoon from the participants in
the ’Mini-Sabbatical' program that these efforts were not
. 3 3
expended without effect."
3 3 See files of the Deputy Superintendent for
Education, Worcester Public Schools , Worcester
,
Massachu-
setts, Memo dated November 11, 1974.
CHAPTER IV
AN EVALUATIVE STUDY OF THE
"MINI- SABBATICAL" PROGRAM
The "Mini-Sabbatical" program was initiated as a
means of providing a unique professional model of staff
development for teachers, administrators, and supportive
members of the Worcester Public School System. The extent
to which this end has been accomplished is evident from
statements such as that of Dr. Earl Seidman, Associate
Dean of the School of Education, who wrote, "I think that
the ’Mini-Sabbatical’ program is an exciting concept and
is being carried out with distinction."'*" Dr. John Connor,
Superintendent of the Worcester Public Schools, has
written
,
I concluded from my observations at the University
and in the informal ’wind-up’ discussions with each
group in the ’Mini-Sabbatical' program, that it had
been a very worthwhile endeavor. Everyone seemed
to be perceptive and eager. "2
^See letter to the Director of Staff Development
,
Worcester Public Schools , Worcester, Massachusetts, May 1,
1974.
^See letter to the Director of Staff Development,
Worcester Public Schools, Worcester, Massachusetts,
May 20, 1974.
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Further attempts to assess the success of the
"Mini-Sabbatical" program were prompted by a memo from
Dr. Joseph Keefe, Deputy Superintendent of the Worcester
Public Schools.
Having had the opportunity to participate in this
program for almost two semesters, the system should
be thinking toward a formalized evaluation of the
program itself... . I would appreciate your pre-
senting this proposal to the people at the University^
of Massachusetts and asking their participation... ."
On November 20, 1974, the Director of Staff Develop-
ment met with Dr. Ronald Hambleton and Dr. Hariharan Swami-
nathan of the Psychometric and Evaluative Laboratory of
the University of Massachusetts to discuss such an evalua-
tive project. As a result of this meeting, written responses
completed after each cycle by the participants in Groups
A, B, C, and D (see Tables 13 and 14) were submitted to
Drs. Hambleton and Swaminathan for their study. The re-
sults of their efforts, dated January 9, 1975, appear in
the Appendix as "An Evaluative Study of the ’Mini-Sabbatical*
Program.
"
The analysis of the questionnaire responses provided
does not capture the enthusiasm and the exhilaration
_ ^
of the teachers who participated in the "Mini-Sabbatical
experience. The participants found the experience to
3 See memo from the Deputy Superintendent for Educa
tion, Worcester Public Schools, Worcester, Massachusetts,
October 31, 1974.
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TABLE 13
Elementary
Kindergarten
Grade I
Grade II
Grade III
Grade IV
Grade V
Grade VI
Grade VII
Grade VIII
Librarians
Child Study
East Middle
8
9
4
7
9
12
14
2
3
2
2
72 Elementary Staff
Mathematics
Science
Geography
Social Studies
South High
Mathematics
Music
Science
English
Foreign Languages
Business Education
Health and Safety
2
4
1
1
8 Middle School Staff
1
1
2
2
3
1
1
11 Senior High Staff
91 Total Staff
SOURCE: Files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts.
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TABLE 14
SUMMARY OF PARTICIPATION AND QUESTIONNAIRE RESPONSE
RATES IN THE "MINI-SABBATICAL" PROGRAM
Cycle I Cycle II
Group Total Per Cent Response Total Per Cent Response
A 20 100 20 60
B 25 92 22 77
C 21 100 19 42
D 27 67 22 55
Source: Ronald Hambelton and Hariharan Swaminathan
,
"An Evaluative Study of the "Mini-Sabbatical" Program,"
January, 1975, p. 3.
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be so rewarding and useful for professional growth,
that they made. a strong plea for continuing the program
and expanding it to include more teachers. In general,
the participants found the workshops, lectures, and
yisitations to be well organized, useful, and interest-
ing. In particular, they found the invited lectures and
workshops such as those on self-concept, math, science,
photography, space-utilization, to name a few, extremely
valuable. However, the participants had some specific
suggestions for improving the program. There seemed to
be overwhelming consensus for including more optional
workshops and learning experiences. On the other hand,
the participants realized the impracticality of this
suggestion and suggested that they should have more
free time to pursue topics of their choice, to attend
classes, and to interact with other educators and stu-
dents. In addition, they felt that the flexibility of
the program and the availability of options could be
greatly enhanced if the "Mini-Sabbatical" could be
planned to coincide with the marathon week ' at the School
of Education. Another suggestion for improving the
"Mini-Sabbatical" was to include workshops and lectures
that are designed to improve the participants’ skills
in specific areas. It was felt that the first cycle
could be used to provide the teachers with some in-
sight into the new trends in education, changing philo-
sophies, and issues in their generality, and the second
cycle to provide some specific skills needed to put
into effect the concepts acquired from the first cycle.
To conclude, the participants found the "Mini-
Sabbatical" an extremely worthwhile concept that should
be exploited to the fullest and felt that every teacher
should be given the opportunity, on a regular basis, to
participate in the program. 1*
Principals’ Evaluative Questionnaire
In order to determine the effect of the "Mini-
Sabbatical" program on the participaing schools, their
^Ronald K. Hambleton and Hariharan Swaminathan, "An
Evaluative Study of the ’Mini-Sabbatical’ Program,"
January, 1975, pp. 15-6.
7 R
principals were asked to complete an evaluative questionnaire
by the Director of Staff Development in January, 1975. In-
cluded in this group were the twelve elementary principals
involved in the South High "cone” and three additional
principals who, at their request, had participated. (See
Table 15
.
)
Tabulations of the responses to the questionnaire
are found on the follovjing pages.
TABLE 15
SUMMARY OF RATES OF RESPONSE TO THE PRINCIPALS’
EVALUATIVE QUESTIONNAIRE
Total Distributed Responses % Response
15
S
15 100
Source: Questionnaire on file in the Office of Staff
Development, Worcester Public Schools, February 12, 1975.
Summary of Responses to the Principals’
Evaluative Questionnaire
1. In this first question we are interested in
your judgement of the success of the program for achieving
its 13 goals.
For each goal, please make one of four choices:
Unsuccessful, Somewhat Successful, Successful, Very
Success-
ful. Indicate your choice by placing a check (O under the
appropriate column beside each goal. If you have
no opinion
on the success of a particular goal,
please feel free to
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omit an answer.
Somewhat
Unsuccessful Successful Successful
a. A long range co-
operative staff
development pro-
gram between a
university and a
school system 1 1 6
b. An opportunity
for classroom
teachers to help
design their own
in-service pro-
grams 0
c. Provisions for
teachers to as-
sess their roles
and evaluate
their effective-
ness 1
d. An opportunity
for teachers to
become familiar
with the latest
research in edu-
cation 0
2 5
1 6
4 3
e. A new model for a
Center for Urban
Education Intern
Teacher Education
Program 3
f. A systematic
method of invol-
ving staffing of
schools in a re-
newal program 1
3 2
2 7
Very
Successful
7
7
7
7
7
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Somewhat y
Unsuccessful Successful Successful Successful
g. Opportunity for
faculty members
to interact with
classroom practi-
tioners 0
h. Visitations to
model schools and
classrooms 0
3 4 8
3 4 8
i. Principal, par-
ents, para-pro-
fessional, and
teacher involve-
ment in planning
programs for their
schools 1 644
j . Articulation among
elementary, secon-
dary and univer-
sity faculties 0 1 3 11
k. Methods of recog-
nizing and deal-
ing with racism
in schools 3
l. Workshops dealing
with latest tech-
niques and materials 1
m. A program designed
to link pre-ser-
vice and in-ser-
vice models of
teacher education 0
5 4 2
1 7 6
4 5 6
2. Overall, how successful do you think the
"Mini-Sabbatical" program has been? (Circle One.)
(a) Unsuccessful -0
(b) Somewhat Successful -2
(c) Successful -4
(d) Very Successful -9
(e) No Opinion -0
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3.
Overall, how do you rate the impact of the
"Mini-Sabbatical" program on your school?
(a) Excellent -7
(b) Very Good -4
(c) Good -1
(d) Fair -3
Ce
)
Poor -0
4.
How beneficial has the program been for teacher
morale?
(a) Very Beneficial -10
(b) Beneficial - 3
Cc) Somewhat Beneficial - 2
Cd) Unbeneficial - 0
(e) No Opinion - 0
5.
How beneficial has the program been for teacher
effectiveness in the classroom?
(a) Very Beneficial -6
(b) Beneficial -5
(c) Somewhat Beneficial -4
,
* (d) Unbeneficial -0
(e) No Opinion -0
6.
Do you feel that the program should be expanded
to involve school administrators?
(a) Yes -14
(b) No - 0
(c) Unsure - 1
(d) No Opinion - 0
In this final section of the questionnaire, the
questions are less structured to allow you more freedom
to express your feelings about the program.
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The responses of the principals indicated that the
majority of the goals are being achieved on a "successful"
or "very successful" level. It should be noted that all
principals did not respond to all items. The item which
was concerned with articulation among elementary, secondary
and university faculties, received the most favorable acknow-
ledgements. Eight of the thirteen items elicited over
eighty per cent of "successful"or "very successful" res-
ponses .
The questionnaires also reflected the need for more
parent and paraprofessional involvement as we 11 as more
workshops concerned with methods of recognizing and dealing
with racism. Because some of the schools received all of
their interns from Worcester area colleges, it was to be
expected that they would not respond favorably to the item
concerned with a new model for Center for Urban Education
Intern Teacher Education Program (CUETEP) affiliated with
the University of Massachusetts. Overall, responses re-
garding the success in achieving all thirteen goals set
forth in item one were very positive.
Item 2
—
Overall, how successful do you think the "Mini-
Sabbatical program has been
Thirteen responses of "successful" or "very
successful" were received from the principals. This re-
flects an eighty-seven per cent response in these categories.
There were no responses of "unsuccessful."
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Item 3 --Overall
,
how do you rate the impact of the "Mini-Sabbat ical" program on your school?
Eleven responses to this question were "very good"
or "excellent" for a percentage of seventy-three. No
principal responded that the program had a poor effect on
his school.
Item 4--How beneficial has the program been for teacher
morale ? ~
All principals felt that the program bolstered
teacher morale. Ten regarded it as "very beneficial" for
a response of sixty-seven per cent. This was consistent
with Drs . Hambleton and Swaminathan ' s responses from the
teachers. (See Appendix.)
Item 5 --How beneficial has the program been for teacher
effectiveness m the classroom ?
The responses indicated that there was valuable
carry-over to the classroom. Principals (seventy-three
per cent) felt that the effectiveness was either "bene-
ficial" or "very beneficial."
Item 6
—
Do you feel that the program should be extended to
involve school administrators ?
An overwhelming ninety-three per cent of the prin-
cipals answered yes to this question. It should be noted
that this response was made after the principals
f second
cycle of December, 1974, when Central Administration staff
had participated in the program.
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exPerier>ced any problems because of theMini-
S
abbatical" program, and if so, please specify ?
The principals indicated that they had few, if any,
problems as a result of the program. Nine replied that they
had no problems and others offered the following responses:
1.
none, many excellent ideas accrued,
minor in nature
,
arranging adequate classroom coverage,
obtaining substitutes or interns.
2
3
4
5 finding a way for more staff members to
participate
.
The above responses would indicate a desire by
most principals to have more of their staff participate.
Coverage of classes by qualified interns would appear to
be the only concern
.
Item 8--What do you consider to be the biggest strengths of
the program?
The principals considered the program to be strong
in many areas. There was a consensus as to the importance
of articulation among the participants. Their responses
include the following:
1. articulation between teachers and administra-
tors at various levels,
2. chance for teachers and administrators at all
levels to sit down and really communicate,
3. opportunity to talk with other professionals
at all levels of education,
4. interchange of ideas,
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5. understanding of the complete process of
education from pre-school to college,
6. chance to reassess and reevaluate our thinking,
7. building rapport with other teachers,
8. opportunity to visit other buildings,
9. witnessing of new techniques,
10. opening gates to knowledge of other programs,
11. exposure to new ideas,
12. dialogue among working educator and staff at
University
,
13. development of , interpersonal relations,
14. well planned program.
The responses are consistent with the previously
noted goal concerned with articulation among university
and public school staffs. Both teachers and principals
felt that this had been accomplished and must be an in-
tegral component of a viable staff development program.
Item 9 --What do you consider to be the biggest weakness
of the program?
The responses were primarily concerned with
coverage of classes during the program. Typically, the
responses included:
1. difficulty of covering classes at the
secondary level,
2. adequate classroom coverage to allow more
teachers to participate,
lack of substitutes to free classroom teachers,3 .
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4 . lack of student teachers
,
5. advisability to eventually involve all
teachers
,
6. too limited in time.
7. conducting programs away from the city.
In summary
,
the principals felt that the program
could be impeded by the lack of interns or the availability
of interns in specific areas. They suggested more involve-
ment by local colleges and universities and also that a
similar program be scheduled at a Worcester site for those
unable to participate because of the overnight commitment.
Item 10--Please indicate any additional suggestions for the
program that you may have .
The principals offered many suggestions which they
felt would enhance the program. Six of the fifteen (forty
per cent) left this question blank which could indicate
that they were satisfied with the program. Responses in-
cluded the following:
1. trust the participants to implement change as
a result of their involvement,
2. great potential in program,
3. continuation of program,
4. include views and expertise of private area
colleges
,
indicate available substitute coverage early
in year,
5 .
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6. similar day-length "Mini-Sabbatical" program
in Worcester area,
7 . expand program to include other sections of
the city,
8. implement a program for assistant principals,
9. consider a program for special area teachers,
10.
reunion of groups six months to a year later.
Summary of Principals’ Questionnaire
The principals’ concerns throughout their question-
naires fall into the categories of class coverage, more
opportunity for participation by their staff, and an oppor-
tunity for teachers who cannot stay at Amherst to partici-
pate in a similar program. They suggest continuing a
strong relationship with the University of Massachusetts
while involving, to a greater degree, the Worcester area
colleges and universities. This involvement would hopefully
provide more interns and also allow for participation of
selected professors from these schools.
The principals support the program without exception
and endorse participation by their teachers. This has led
to their interest in a program that is Worcester based.
They indicate that teachers could be provided many of the
advantages while returning to their homes in the evening.
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Articulation among the participants was considered
the major strength of the program. This included K-12
articulation within the system and dialogue between the
system and the university personnel.
The workshops and seminars proved very valuable to
the principals as well as to their teachers. Sessions
scheduled on campus and those in the Worcester area,
allowed them to become aware of latest techniques and
materials
.
The principals unanimously agreed that the program
improved teacher effectiveness in the classroom and had
resulted in a definite and most positive impact on their
schools
.
CHAPTER V
LONG TERM EFFECTS OF THE "MINI-SABBATICAL"
PROGRAM: AN EVALUATIVE QUESTIONNAIRE
Teachers who participated in the "Mini-Sabbatical"
program were asked to complete a questionnaire relating to
their experiences. These responses were made immediately
upon the completion of the week’s program by the teachers.
In general, all the participants viewed the concept
of mini-sabbatical extremely positively. The re-
sponses ranged from exclamations as ’Positively fan-
tastic !',’ Refreshing
,
'Mini-Experience that has
Maxi-Results’, ’An Excellent idea whose time has come!’,
and ' Supercalifragilisticexpialidocious ' to specific
comments. Despite the 'free response’ nature of the
items, there was a surprising degree of agreement among
the participants
.
A six month follow-up questionnaire was designed and
distributed to the participants of Groups A and B in an
effort to determine the long range effects of the program.
(See Table 16) This questionnaire was similar to the
Principals' in that it asked the participants to rate the
degree to which the identified goals of the program had been
achieved. An opportunity to respond to unstructured questions
was also included in the questionnaire. A summary of the
total number of responses to each item and an attempt to
analyze the data is found on the following pages.
1Ronald Hambleton and Hariharan Swaminathan, "An
Evaluative Study of the 'Mini-Sabbatical ' Program,
January 9, 197b, p. 5.
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TABLE 16
SUMMARY OF RESPONSES TO TEACHERS SIX
MONTH FOLLOW-UP QUESTIONNAIRE
Total Distributed Total Returned % of Responses
44 36 62%
Source: Questionnaires on file in the Office of
Staff Development, Worcester Public Schools, Worcester,
Massacnusetts
,
February 20
,
1975 .
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The responses to the thirteen goals of the program
(la. - In.) indicate that, with six months having elapsed
since their participation in the "Mini-Sabbatical", the
teachers felt that the program had been either "successful"
or "very successful" in attaining the majority of its goals.
Item "k" dealing with methods of recognizing and dealing
with racism in schools received a low of (thirty-six
per cent,) while item "g," concerned with interaction of
faculty members and classroom practitioners, received a
high of (ninety-seven per cent.) Table 17 indicates
the degree of the program’s success in achieving the
thirteen goals.
Items two through seven of the follow-up question-
naire are summarized on the following pages.
Item 2-- 0verall, how successful do you think the "Mini-
Sabbatical" program has been 1?
The summary questionnaire shows that ninety-four
per cent of the responses indicated the "Mini-Sabbatical"
program was "successful" or "very successful." Twenty-
five, or seventy-one per cent, of the teachers indicated
that the program was "very successful," the highest
rating possible.
Item 3 --How helpful were skills acquired in the program
to your classroom teaching?
In general, all the teachers indicated that the
skills were helpful and useful in their classrooms. The
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TABLE 17
DEGREE OF SUCCESS OF THE GOALS OF THE MINI-SABBATICAL AS
INDICATED BY THE SIX MONTH FOLLOW-UP QUESTIONNAIRE
Goal
(see questionnaire)
% of Responses
indicating
unsuccessful or
somewhat
successful
% of Responses
indicating
successful or
very
successful
a
.
12% 88%
b. 17% 83%
c 8% 92%
d. 14% 86%
e
.
24% 76%
f 23% 77%
g 3% 97%
h. 9% 91%
i 50% 50%
i
.
14% 8 6%
k. 64% 36%
1 9% 91%
m 16% 84%
Source: "Six Month Follow-Up Questionnaire on .
file in the Office of Staff Development, Worcester
Public
Schools, Worcester, Massachusetts, February 20,
1975.
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responses specifically indicated that (ninety-two per cent)
of the participants felt that the skills were either
"helpful" or "very helpful to their classroom teaching.
The remaining (eight per cent) indicated that the skills
were "somewhat helpful."
Item 4
—
Overall, how would you rate the lasting effect
of workshops and experiences in the"Mini-Sabbat ical 1
program on your classroom teaching?
Responses from the thirty-six teachers reflect
the long range impact of the workshops in their classroom
teaching. A rating of "excellent" or "very good" appeared
on (seventy-eight per cent) of the questionnaires while
the remaining teachers indicated their response as "good."
Item 5—Overall, how beneficial has the "Mini-Sabbat ical "
program been to you?
All participants (100%) responded that the program
has been "very beneficial" or "beneficial" to them.
Twenty-six, or (seventy-two per cent,) indicated that the
program had been "very beneficial."
Item 6--Would you recommend that other teachers in your
school participate m the Tlim-Sabbatical" program?.
The teachers unanimously (100%) recommended that
other teachers in their schools should participate in the
program. Thirty-one responded "yes, definitely" for an
(eighty-six per cent) rating. The five other teachers
responded "yes" to this question.
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Item 7—How would you rate the quality of the teaching and
related classroom experience for the interns whilp
you participated in the "Mini-Sabbat lcal"~p75iFi^T
The teachers (seventy-four per cent) responded that
the experience was ’’excellent" or "very good" for the
interns. A rating of "good" was indicated by another
(twenty-two per cent) of the participating teachers. Nine
of the teachers from special areas (guidance, library,
and child study) did not have interns and therefore
indicated that they had "no opinion."
A section of the questionnaire was designed to allow
the respondents an opportunity to express themselves in
their own words. The following pages will reflect an
analysis of the data gathered and a summary of the findings.
Item 8-- Which particular sessions in the "Mini-Sabbatical"
program had the most significant effect on your
classroom teaching?
In general, the respondents indicated a preference
for visitations to schools and workshops that included
information or techniques which could be readily transferred
to their classrooms.
The responses that appeared most frequently are
reflected in the following list taken from the questionnaires
1. photography workshop,
2. math workshop,
3 . science workshop,
video-taping workshop,4 .
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5. social science workshops,
6. "discovery technique" workshops.
In addition to the workshops, the following
activities were listed:
1. sessions concerned with developing positive
self concepts,
2. sessions designed for classroom activities
using cheap and inexpensive materials,
3. sessions encouraging discussions with other
teachers and professors concerning innovative
teaching methods,
4. sessions allowing for interaction with other
Worcester teachers,
5. sessions providing an opportunity to pursue
advanced degree work at the university,
6. sessions comparing the curricula of different
schools
,
7. sessions allowing for school visitations at
Amherst and in Worcester,
8. sessions providing for classroom visitations,
9. sessions allowing for informal dialogue with
noted educators.
The participants reported that all of the workshops
in which they participated during the program had signific-
antly effected their classrooms and caused them to look at
their own teaching styles. The importance with which they
viewed the opportunity to visit other schools and class-
rooms was reiterated by the frequency of its inclusion
m
the teachers’ responses.
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Item 9
—
Which particular session in the “Mini-Sabbat ical"program had the least significant effect on your
classroom teaching?
The response to this question ranged from the naming
of specific sessions to the thought that none of the
sessions could be considered least significant. Typically,
the responses are reflected in the following:
1. session of an introductory nature by the
university’s administrators,
2. session on video-taping,
3. session on Integrated Day - too idealistic
and unrealistic for my teaching situation,
4. sessions not applicable to my discipline,
5. session on math materials at Watertown,
Massachusetts
,
6. session concerned with elementary teaching
techniques
.
Many of the responses indicated that the teachers
found none of the sessions least significant. This was
evident by the following responses:
1. all sessions had something worthwhile,
2. all sessions were significant to one degree
or another,
3. all sessions were enjoyable,
4 . all sessions were helpful in expanding either
knowledge or attitude,
5. all sessions led to interaction and cooperation.
In summary, the participants did not find the
sessions where they were "talked to" very interesting or
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having much effect on their classroom. They enjoyed
meeting these same individuals in informal sessions where
a dialogue could take place. Many participants stated that
every experience was valuable to some degree and did not
list any as being "least significant" to their classroom
teaching
.
Item 10--Which particular sessions in the "Mini-Sabbatical"
program were the most enjoyable for you?
The responses from the teachers included every
aspect of the program. The following represent a sampling
of the responses:
1. math workshop
2. science session,
3. photography workshop,
4. video-taping experience,
5. Dean Allen’s session,
6. visits to schools throughout Massachusetts,
7. small group sessions concerned with methods of
teaching
,
8. sessions designed to analyze my own teaching,
9. informal group sessions with participants,
10. sessions allowing for interchange of ideas
with university faculty,
11. groupings allowing for socialization with
teachers on different grade levels,
12. meetings allowing for the sharing of
educational
ideas on an informal basis,
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13. sessions allowing for participation and
involvement
,
14. sessions allowing teachers to assume the role
of students,
15. workshops dealing with self-concept and
school achievement,
16. meetings scheduled away from home and the
pressures of the school day,
17 . follow-up meetings at the department level at
South High School in November.
In summary virtually every session scheduled during
the "Mini-Sabbatical" was mentioned by one of the partici-
pants as the most enjoyable. Most frequently mentioned
were the mathematics, science, and self-concept Workshops.
The informal and formal group sessions were frequently
cited, as well as the opportunity to visit other schools.
Item ll--Which particular sessions in the "Mini-Sabbatical"
program were least enjoyable for you?~
Many responses to this question indicated that it
was difficult to list a session in this category. Approx-
imately one-third of the participants did not respond to
this particular question, indicating that they had no
strong feelings regarding a "least enjoyable" session. The
following statements represent those that did reply:
1. session on the open classroom
2. initial panel discussion,
3. science workshop - not applicable to me,
video tape session where I had to rate my
performance
,
4 .
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5. session dealing with elementary teaching methods,
6. visit to Springfield, Massachusetts, school
system,
7. any lecture session.
In addition to these comments, many participants
indicated that they could not put a session into this
category. A representative list of the responses foloow:
1. can't think of any,
2. all had some value,
3. enjoyed them all,
4. enjoyed every phase,
5. well planned program made all sessions very
enjoyable
.
The conclusions that could be reached were that the
participants least enjoyed speeches and lectures. They also
reacted negatively to sessions that were primarily theoreti-
cal or not geared to their particular grade level.
Item 12
—
Would you be willing to participate in a follow-
up program to the ’'Mini- Sabbatical" program if
the oppurtunity were available to you?
The thirty-six teachers who responded to this
question answered in the affirmative for a rating of 100%.
The following represents a breakdown of their answers:
1. yes - (seventeen responses),
2. yes, definitely - (eight responses),
3
.
yes
,
very much,
4. most definitely,
100
5. yes, like to know more,
6. yes, still much to be said and done,
7
.
yes
,
please I
8. yes, extremely worthwhile,
9. yes, valuable program,
10. yes, depending on contents of the follow-up
program,
11. most assuredly,
12. absolutely!
13. would enjoy a follow-up program,
14. yes, as 'soon as you announce.
The conclusion that could be drawn from these
responses is simply that the participants felt that the
program was a valuable use of their time and energy.
Item 13--Can you suggest any ways that the quality of the
experience for interns could be improved while
teachers are participating in the "Mini-Sabbatical"
program?
The participants made numerous suggestions as to
what could be done to increase the quality of the experience
for the interns. The suggestions ranged from demonstration
lessons to more supervision. The participants’ suggestions
included the following:
1. prepare a two-week unit with the interns,
2. plan the "Mini-Sabbat ical" at the end of an
apprenticeship
,
3. conduct demonstration lessons for interns,
provide closer supervision.4 .
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5. develop fairly structured plans for interns,
6. provide for more time to observe and teach with
the classroom teacher present,
7. work more in a team-teaching situation,
8. work with teachers prior to sabbatical,
9. solicit from interns areas of concern which
they wish remedied,
10. alert interns to the goals of the ’'Mini-Sabba-
tical" program,
11. meet as a group to share experiences,
12. encourage assistance from other staff members.
Several of the teachers were very pleased with the
program as it is structured. Many felt that the "Mini-
Sabbatical" weeks should be scheduled to allow as much
time as possible for the teacher and intern to work to-
gether prior to the program. Constant communication with
the supervisors from the cooperating colleges was stressed.
The need for an uninterrupted experience for the classroom
students through the use of interns was evident in many of
the responses.
Conclusions
Summarizing, the participants considered the "Mini-
Sabbatical to be an excellent vehicle by which
they could renew and increase their profession-
alism and their awareness of current thinking in
education. In addition, the teachers felt that the
opportunity to be free from classroom responsi-
bilities, to be in a. university environment, and
to meet and interact with other educators who have
similar interests, enabled them to study and discuss
new ideas and techniques in an intensive manner,
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and in general, broaden their outlook on education. 2
Drs. Hambleton and Swaminathan reached these
conclusions after a careful study of the responses from the
participants in groups A, B, C, and D. Responses gathered
six months after their participation are strikingly similar
to those in evidence immediately following their "Mini-
Sabbatical". These thoughts also reflect the feelings of
the principals as indicated by their evaluative question-
naires .
It is incumbent upon those charged with the re-
sponsibility to developing and conducting Staff Develop-
ment Programs in the Worcester Public Schools and else-
where to provide diverse and relevant opportunities for
the professional growth of their staffs. These opportunit-
ies may be attained through an on-going "Mini-Sabbatical"
program and/or variations of the model. Thought should be
given to reacting to the concept of a locally based program.
The same components of university personnel, articulation,
and visitations could easily be included in such a program,
the life blood of any school system is a carefully planned
in-service education program for the entire professional
2 Hambleton and Swaminathan, p. 6.
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"Mini-Sabbatical" program is a working model
that has proven that it can assist in pumping "new blood"
into an existing system.
^See Improving School Staffs, Executive Handbook
Series, American Association of School Administrators,
Arlington, Va. , 1974, p. 30.
CHAPTER VI
CONCOMITANT EFFECTS ON THE SCHOOL SYSTEM
During informal and summary sessions, the staff has
reiterated a continued need for meetings involving teachers
from Kindergarten through Grade 12. 1 Aware that all staff
members are unable to participate in the "Mini-Sabbatical"
program, it was suggested that released time meetings be
planned for the South High "cone." A representative group
of teachers assisted the Director of Staff Development in
designing the first of such programs which was held during
the released time meeting of October, 1974. This program
included a short general session during which all teachers
were made aware of the "cone-shaped" grouping and its value
as a means of enhancing K-12 articulation.
The agenda for this particular meeting centered
around the implications of Public Law 622 . This law, en-
acted by the Massachusetts State Legislature, provides equal
1 See files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts, Minutes
of summary sessions, March 29, May 10, October 18, Novem-
ber 22, 1974.
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Additional suggestions included the possibility of
full day released time programs as opposed to the present
half day schedule. This would facilitate visitations to
other schools and the longer periods of time would allow
more intensive curriculum studies and projects. The admin-
istration was also asked to consider a proposal which would
allow the entire staff of an elementary school, for example,
to spend a full day in the middle or senior high schools
within its "cone" while classes were in session. By stag-
gering the released time day during the week, this opportun-
ity could be extended to the staffs on all levels. These
suggestions are currently being studied by a group of
teachers and administrators to determine their practicality
and possible methods of implementation.
Share and Exchange Newsletter
As a further result of the "Mini-Sabbatical" program,
a teachers' newsletter has been introduced into the Worcester
Public Schools. During the summary sessions, the partici-
pants concluded that all teachers should have a vehicle for
5
sharing and exchanging educational information. A
Development, Worcester Public Schools, Worcester, Massachu-
setts, November 6, 1974.
5 See files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts,
Minutes
o? sugary sessions, March 29, May 10, October 18,
and
November 22, 1974.
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educational opportunities for all students regardless of
race, color, religion, national origin, or sex .
2
School
systems across the state were feeling the far-reaching
effects of this mandate. In small group sessions voluntarily
chaired by "Mini-Sabbatical" participants, discussions were
more meaningful because of the vertical grouping of staff
which highlighted the inherent problems on all levels
.
Questionnaires on file in the Office of Staff Development
attest to the favorable response of the staff to this
"cone-shaped" grouping with the suggestion that all future
city-wide meetings be similarly organized
.
Responding to this suggestion, the November released
time program involved staff from all grade levels in dis-
3
cussions of curriculum. This program elicited such respon-
ses as, "I feel we have just touched the surface of an ice-
berg which should be followed by open discussions of textbooks,
methods, curriculum, uniformity, and analysis of mutual prob-
lems." "An excellent idea--should help to improve the lines
of communication among the elementary, junior high, and
4
senior high staffs."
2 See files of the Worcester Public Schools, Worcester,
Massachusetts, "City-Wide Released Time Program," October 24,
1974 .
3 See files of the Worcester Public Schools, Worcester,
Massachusetts, "City-Wide Released Time Program," Nov. 5, 1974.
4 See questionnaires on file in the Office of Staff
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committee met with the Director of Staff Development to
determine the mechanics for editing, printing, and dis-
seminating a monthly newsletter. (See Appendix.) The
purpose of this undertaking was evident in the initial
edition
.
With this Newsletter
,
we hope to alert teachers to
the educational activities or items of interest sharedby our colleagues in the Worcester Public Schools(K-12).. We ask for ideas and suggestions from you
for topics
,
activities
,
questions
,
format
,
or whatever
you wish. This will be a Teacher Forum, if you are
willing to submit your contributions. 6
In addition to teacher contributions, the staff also
solicited responses from individuals as represented in the
following memo to the Superintendent of Schools prior to the
first issue’s being published.
The staff of the New Teacher Newsletter (a result of our
participation in the "Mini-Sabbatical” program) plans
to include a regular column in the newsletter titled
"Where Do You Stand?" In this column, we hope to pose
questions raised by teachers to persons within and
outside the system concerning educational issues of
special concern to teachers. The column would also be
open to all of use who wish to take a stand on any
issue of concern to teachers. All the questions will
be given to the individual in advance, and all responses
will be printed in toto. We hope that you, as prime
educational leader in our system will participate with
us in this first issue of the Newsletter. It is our
feeling that teachers need and want to know where their
6 See files of the Office of Staff Development,
Worcester Public Schools, Worcester, Massachusetts, Share
and Exchange Newsletter," No. 1, June, 1974.
ouperint endent stands. None of the questions are orwill be chosen to embarrass anyone or the system.They are questions raised by many teachers. If thereis any problem with any of them, please let's sitdown and clarify or re-write them. Thank you for yourhelp and support.
The overall response from the staff of the Worcester
Public Schools is represented by the Deputy Superintendent
who stated in a memo dated June 19, 1974, "Let me congratu-
late you on the output of Volume 1, No. 1, of this particular
document. I think that it is extremely well done. We
appreciate the efforts expended in this regard.
Teacher Center
Nationwide, diverse avenues are being explored as
means of bolstering teacher effectiveness and promoting
educational change. Among the most significant is the
teacher center. Modeled after British centers which aided
teachers in the creation and implementation of the open-
classroom approach, teacher centers are located in everything
from empty factory lofts to spare classrooms. Here teachers
can meet to share ideas and seek help in dealing with the
7 See the files of the Superintendent of Schools,
Worcester Public Schools, Worcester, Massachusetts, May 10,
1974.
®See Deputy Superintendent for Education, Worcester
Public Schools, Worcester, Massachusetts, memo dated
June 19
,
1974 .
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specific problems and challenges "they face.^
In 1972, the National Education Association formed
a team to organize a network of teacher-centered programs
for professional development. This project was built on
three basic assumptions.
1. Teachers will shape their own continuing educa-
tion by diagnosing their own needs, developing
their own programs to meet those needs, and
choosing from learning resources already avail-
able .
2. An environment will be generated conducive to
continuing programs to meet those needs, and
professional and personal development in a non-
threatening atmosphere.
3. The organized teaching profession will use its
professional and legal strength as well as its
unparalleled communication networks, to make
things happen behind the classroom door. 10
Visits to numerous teacher centers were included in
the optional sessions during the "Mini-Sabbatical" program.
Teachers took advantage of this opportunity to visit centers
in Boston, Springfield, Pittsfield, Watertown, Cambridge and
Wellesley. Upon their return to Worcester, a group of the
participants met and drafted a letter to the Superintendent
of Schools with the following request:
^"Accentuating the Positive: How Teacher Centers
Work," Carnegie Quarterly , Fall, 1974, p. 4.
"Teacher Centers," The Massachusetts Teachers
May, 1974, p. 26.
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We are a group of teachers who have participated in the
"Mini-Sabbatical" at the University of Massachusetts
and, as a result of our participation, we have developed
an interest in creating a Teacher Resource Center. The
ideas were further developed during the April 9th Re-
leased Time Meeting at Elm Park Community School.
The general consensus seemed to be a definite need for
a place where teachers could work afternoons, evenings,
and Saturdays on materials to be used in the classroom.
As we now conceive it, the center would be directed by
a board of teachers, business people, area college
representatives and community people. It could be
housed in a central location and would contain workshops
,
a recycling center, display area, professional library
and lounge and workshop teaching space
.
We are writing to you to request your permission and
support to undertake detailed planning for the pro-
posed center. We would like to meet with you to dis-
cuss our ideas further or, with your permission, we
will develop a plan for presentation to you.H
The Superintendent welcomed such a meeting; and, at
his suggestion, a committee was formed to work with the
Director of Staff Development to survey sites in Worcester
for a possible location and to develop a plan of implementa-
tion. To acquire further information and background a team
of teachers visited centers in New Haven, Connecticut,
Brooklyn, New York, and the Lillian Weber Workshop at City
College of New York.
12 The information gathered from these
11See the files of the Superintendent , Worcester
Public Schools, Worcester, Massachusetts, April H,
iy/l+
12 See files of the Office of
Worcester Public Schools, Worcester,
of Meeting, July 7, 1974.
Staff Development,
Massachusetts, Minutes
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visitations will be incorporated into the design of the
Worcester Teacher Center.
While the number and variety of facilities in a
teacher center vary, there are several kinds of spaces that
are important and should be provided:
1. A curriculum work area. This is a place for
teachers to explore together materials avail-
able in the center or to work on developing
their own materials. In addition to suitable
working surfaces, it provides for storage and
display of a variety of commercial materials,
a wide range of scrap and scroung materials
,
and tools and supplies for a variety of pro-
jects.
2. A workshop. Here the teachers can learn to
build and make curriculum materials and fur-
nishings and equipment for their classrooms
with hand tools and a variety of projects.
3. A professional library. The library should
house a collection of professional books of
current interest
,
catalogs and sources of in-
formation on materials
,
samples of commercial
materials, films, slides, tapes, video tapes,
etc
.
4. Lounge and meeting area. There should be at
least one comfortable place where teachers
can get together informally to talk over a
cup of coffee, read a book, share ideas and
information, look at notices of events and
interest, etc. A small kitchen should be part
of this room or located nearby so that light
meals or snacks can be prepared.
5. Classroom or special function room. A separate
room is often valuable for conducting more
formal workshops, demonstrations, meetings,
audio-visual presentations, etc.
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6. Storage space. Because the center tends tobecome a collecting point for great quantities
of valuable scrap meterials that can be effec-
tively recycled by teachers into useful class-
room materials
,
plenty of additional storage
space is necessary to keep materials that are
collected or donated. Experience has shown that
business and industry are usually more happy to
give away scrap materials if they can get rid
of a lot at once, and the center must be able
to take advantage of such offerings. 13
As a result of the efforts of this committee, an
item regarding the funding of a teacher center has been in-
cluded in the 1975-1976 school budget.
Graduate Programs
The "Mini-Sabbatical" program has renewed interest
in pursuing formal graduate programs. Of the original
forty-six teachers who participated, eleven have applied for
admission to the University of Massachusetts' School of
Education. Of these eleven, seven were accepted into the
CAGS program for September of 1974. These teachers have,
in turn, encouraged fellow teachers to pursue advanced
degrees and have also conducted in-service programs for
other staff members in the system. "As teachers develop,
,.15
so does a school and a school system.
^Frorn an Interview with Dr. Henry Olds, Consultant,
"Other Ways," Cambridge, Massachusetts, November 12, 1974.
14 See files of the Office of Staff Development,
Wor-
cester Public Schools, Worcester, Massachusetts.
15T»nrrwinB School Staffs, Executive Handbook Series,
American Association of School Administrators,
Arlington,
Va., 1974., p. 10.
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City-Wide Released Time Program (Summary of Optional
Sessions) May 15, 1974
List of Staff Development Equivalent Credit
Courses, 1973-1975
Ethnic Urban Migration Course Description
Teacher--Paraprofessional Course
Functional Spanish Course
Proposed Renewal Program Memo--November 4, 1970 . . .
Minutes from Meeting, Camp Harrington, March 5, 1973 .
New England Program in Teacher Education Proposal . .
Mini-Sabbatical Program (Example)
Participants in "Mini-Sabbatical" (Groups A,
B,C,D)
"Mini-Sabbatical" Administrator Participants
Sample Evaluative Questionnaire (Groups A,
B ,C,D)
"An Evaluative Study of the ’Mini-Sabbatical* Pro-
gram"
"Share and Exchange Newsletter"
118WORCESTER PUBLIC SCHOOLS
WORCESTER
,
MASSACHUSETTS
CITY-WIDE RELEASED TIME PROGRAM
SUMMARY OF OPTIONAL SESSIONS
MAY 15, 1974
Telephone Emergency Box Workshop
Shedding Light on Africa
Science Workshop for Children
Dry Mount Workshop
Reading for Reading Clinicians, Compensatory Reading Teachers,
Developmental Reading Teachers, Distar Reading Teachers
English as a Second Language Workshop
Creative Activitites for the Preschool Child
Music in Motion
Cardboard Carpentry Workshop (K-6)
Changing Role of the Child Study Department
Classroom Teachers and Their Title I Aides
Handwriting Workshop
Language Arts Workshop
Lead Paint Poisoning, Grades 4-6
Learning Disabilities (K-6)
Mathematics
Mathematics Workshop, Grades 3-5
New Directions in Elementary School Mathematics, Grades K-6
Sesame Street Workshop, Grades K-2
Social Studies, Grades 4-6
Social Studies Workshop (3-6)
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TITLE OF PROPOSED COURSE :
"Ethnic Urban Migrations"
PARTICIPANTS IN COURSE :
Teachers and administrators in the Worcester Public
Schools, especially those at North High School. About
25 participating school personnel are expected to enroll.
TO BE OFFERED :
Spring semester, 1974. Tentative plans call for 15 class
meetings on Tuesday afternoons from about 2:30 p.m. to
5:00 p.m. beginning on February 5, 1974. Course will conclude
about May 28th.
PLACE TO RE OFFERED :
Meetings will be held in one of the Worcester Public
Schools. The first class will be at North High School
and depending upon energy conservation plans of the
schools the class meetings will continue at that school
or be shifted to another site.
SPONSORS :
Human Rights Commission, City of Worcester, is the sponsor
in conjunction with the Staff Development Program of the
Worcester Public Schools.
COURSE CREDITS :
Participants will recieve staff improvement credits
offered by the Staff Development Program, Worcester
Public Schools. At this time three semester hour
Staff Improvement credits are to be offered.
1 .
COURSE COORDINATOR:
Vincent E. Ppwers, Assistant Professor of History and
Urban Studies and Co-coordinator, Urban Studies Program,
Worcester State College.
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EXPECTATIONS OF THE COURSE :
The proposed course in "Ethnic Urban Migrations" represents
several constituencies that each have their own expectations.
Some of these are:
1 . Human Rights Commission. City of Worcester
1) That participants in the course will become more
aware of the role and influence that "ethnicity"
in its broadest sense exert in the local community
and its schools.
2) That present tensions in the city-wide community
relative to the Black and Latin-speaking populations
can be viewed and located within the broader perspectives
of American social history and that all newly-arrived
or former "minority" groups experienced at some time
the pattern of problems affecting today's minorities.
3) That a comparative approach to the historical problem
of ethnic urban migrations which contrasts the
experiences of older, white, European emigrants with
contemporary Black or Spanish-speaking migrants
will discover similarities as well as unique differences
in these experiences and result in changed attitudes
and enhanced appreciations by the participants.
4) That this course concept in which attitudinal change
is embodied within the scholarly context of social
science theory will prove successful and thereby be
continued by another local educational institution
or agency.
2 . Worcester Public Schools
1) That school participants will become more aware of
the problems of students of minority background
have in adjusting to the school as an institution
representing the larger and at times alien society.
2) That participants will become more aware of important
developments in urban and social science theory.
3) That participants will become more aware of the
possibility of using social science multi-disciplinary
approaches in their own teaching.
4) That experimental course approaches, units, or even courses
as well as class activities that can be used in the
Worcester Public Schools will result from participation
by teachers and administrators in this course.
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3 . Participants in the Course
1) That the course will benefit their own teachinq inthe future.
2) That the experience of participating and assisting in
structuring such an experimental course will enhancethem in their careers as educators.
3) That exposure to the comparative materials of the course
will give them greater appreciation of the problems of
adjustment in both school and society of today's
urban minorities.
4) That academic staff improvement credit will be granted
that can be useful in their own teaching careers.
4. Coordinator of the Course
1) That an additional exposure in working with public
school teachers in this course will give the coordinator
of the course a greater appreciation of the problems of
the schools in today's urban society.
2) That the experimental nature of the course will provide
a forum in which certain theories and methods can be
tested and the continuous search for more workable
"learning models" expanded.
3) That the course in this guise can be tested for possible
addition to the curriculum of a college program.
4) That the participants in their own interests and
backgrounds will equally give to the participant a
greater appreciation of the complexities and
challenges as well as opportunities facing today's public
school teacher.
5 . The City of Worcester as a Community
Community-wide expectation of this course might be that
participants in the course not only improve their teaching
skills but develop a greater appreciation of the problems
the people of the city have faced for over a century as
group after group entered the community and faced similar
yet different challenges in their desires to find an
acceptable niche in society.
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PLAN FOR THE COURSE :
Because of the diverse "needs" of sponsoring groups and school
Part ^-c ^Pants $ t ^ie proposed course in "Ethnic Urban Migrations'1is planned with an evolving structure underlying an approachthat attempts to integrate several important bodies of theorv
and knowledge.
The scope of the course is broad in that it will attempt todevelop a series of separate but inter-related areas. The
first of these is recent social science theory concerning that
concept known as "cultural pluralism". The historical roots
of this concept will be examined as well as its validity as an
explanation of both contemporary as well as past American
society. In essence this concept visualizes society as
comprising an unlimited number of groups of which one of the
most important is and has been the so-called "ethnic group".
"Ethnicity" in this sense implies differences among people due
to race, religion, or cultural origin and may be either assumed
and acknowledged by individuals or a concept applied to them
by others in the society.
The course, using the existence of an hisorical array of
groups so identified as "ethnic" will probe American society
from the point of view of ethnic group arrivial, development,
and existence. The urban dimension of the course enters as
the greatest impact. Therefore, the "Ethnic Urbam Migrations"
course simp]y will trace the development of "ethnicity" in urban
Americia over the last century or so. Involved, of course, is
the placing of "ethnic groups" into the American city and thus
the course's emphasis in this area on migrations.
It is hoped that attitudes, a 'most important part of the
course focus, will be touched by a comparative study of
various immigrating "ethnic groups" into an urban-industrial
milieau. The major thrust in this will be to compare the
similarities as well as to pin-point the differences in the
urban experiences of a series of historically and culturally
different "minority" groups. At this time the course will
probably focus upon the folLowing ethnic urban migrations
t
1. Early and mid-19th century English emigration.
2. Early and 19th-century Irish-Catholic emigration.
3. Swedish emigration after 1880.
4. I talo-Amer ican experience in the early 20th century.
5. Eastern European Jewish experience in the early
20th cenrury.
6. Recent inmigration of essentially non-urban Blacks
and Spanish-speaking peoples.
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In these case studies" an attempt will be made to develop
the "big picture" of nation-wide migration patterns and ethnic
urban experiences. Out of this a typology of migration will
evolve that will suggest the operation of certain "pull-push"
factors in these migrations. Also, a view of the development of
of urban-industrial American society will illustrate the changing
dynamics of the cities that in turn effect the experiences
of in-migrating persons. These in turn will lead to the
development in the course of a "model" of acculturation in
America that will suggest differences in behavioral andd
structural assimilatibn and explain in part the recent
emergence of the concept of cultural pluralism.
In all cases the experiences of ethnic groups in Worcester will
be used to bring the "big picture" into a more workable and
understandable limited focus.
Throughout this development the "Ethnic Urban Migrations"
course will evolve from a traditional structure (i.e., definite
topics, lectures, suggested readings, discussions) to a workshop
structure in which course participants will assume more and
more control over and responsibility for course topics and
activities
.
/
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COURSE
:
S72-35
Education on 262/562 (University of Massachusetts)
Principles & Methods of Elementary Sciene, Math
and Social Studies
PARTICIPANTS
:
Teachers and their aides (where possible)
LOCATION: Belmont Street Community School
Science Room
DAY: Wednesday
TIME: 7:00 - 9:30 P.M.
TUITION: Aides - None
Teachers - 3 Equivalent Credits - no tuition
$30.00 - 3 University of Massachusetts Credits
CREDITS: 3 Equivalent Credits
INSTRUCTORS
:
Dr. Theiler
Dr. Elliot
University of Massachusetts
COURSE
CONTENT: Section A - Science
I. Introduction to Elementary Science
Mystery Materials, Scientific Method
II. Alphabet Soup of Science
S-APA, SCIS, ESS, ES
III. Processes, Concepts and Products of Science
IV. Coordinating Variables, ESS Lessons
V. Science for the 70's
Section B - Math
Section C - Social Studies
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Worcester C.O.P.
Schedule for Elementary Methods CoursesWednesday Evenings 7:00 - 9:30
Science Methods Educ 262/562
January 26
February 2
February 9
February 16
March 1
Math Methods Educ 263/563
March 8
March 15
March 22
March 29* (no classes on campus during this
week—instructor may reschedule
this class any time between
March 8 and April 5)
April 5
Social Studies Methods . Educ 259/559
April 12
April 26
May 3
May 10
May 17
WORCESTER PUBLIC SCHOOLS
WORCESTER, MASSACHUSETTS
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Bulletin #16
1974 - 1975
Education Series September 25, 1974
To: All Personnel
From: Deputy Superintendent for Education
Subject: Staff Development Equivalent Credit Course
Functional Spanish (#74-02)
Parti cipants
:
Location
:
Day :
Time :
Credi t
:
Tuition
:
Administrators and Teachers
South High School
Room 3 (first floor in old building)
Monday (first session October 7, 1974)
3:00 - 5:30 pm
3 Staff Development Equivalent Credits
None
Coordinator: Nancy Machuca
Education Coordinator
Casa DeLa Communidad
831 Main Street ( Te 1 . # 7 5 6- 5 7 89
)
The Worcester Public Schools and the Spanish Center of
Worcester are sponsoring this Functional Spanish Course to
assist our staff members in becoming familiar with the language
and cultural differences that members of the Spanish community
confront when they enter our schools.
There are no language prerequisites and the course will
deal with the basic vocabulary needed to communicate with
parents and students.
Each session also will deal with cultural awareness of
the community.
Teachers, paraprof ess ionals , administrators , secretaries
,
and other staff members are encouraged to enroll in this course.
Please use the Equivalent Credit Course cards found in your
principal's office to register on or before Friday, Oct. 4, 197
Questions concerning the course may be directed to the
Coordinator or the Director of Staff Development.
John E. Durkin
Director of Staff Development
I
Joseph A. Keefe
Deputy Superintendent
for Education
Eugene J. Applebaum
Supervisor of Program Development
and Special Activities
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MEMO
To: Miss Dorothy Davis
From: Director of Staff Development
Date: November 14, 1970
Subject: Proposed Staff Development
University of Massachusetts
In-service Program for Teachers,
(with use of COP funds) or other
During a discussion in Montreal between the staff of the
Center for Urban Education at the University of Massachusetts,
and the Representatives of the Career Opportunity Program
based in Worcester, (George Melican & John Durkin) the
following areas were stressed:
1. There is a need for an in-service course in Urban-
Community Relations for Teachers and Para-professionals
in Worcester to insure maximum educational benefits from
the use of aides.
2. The Career Opportunity Program, or the use of para-
professionals
,
cannot be effective without a large per-
centage of the staff's being trained and Differentiated
Staffing incorporated into the program.
3. The ideal method of retraining staff would be by "cycles"
of two or three weeks each rather than during small seg-
ments of time at meetings during released time or in-
service courses.
4. To bring about change, and to provide a vehicle to measure
the impact of the School of Education, the University of
Massachusetts staff suggested bringing about modifications
in attitudes and curriculum by developing a cone shaped
section of our schools with Elementary and Junior High
Schools feeding into a Senior High represented at the apex
of the cone.
5. The interns of University of Massachusetts would receive
their practicum while relieving our staff members for
the cycles of in-service training.
6. An attempt would be made to link special programs such as
Teacher Corps, T.T.T., Y.T.Y., Headstart and other pro-
grams working in isolation.
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7. An attempt would then be made to measure any appreciable
change in the staff and the students.
8. The areas of accountability, learning processes, drop-out
rates, new technology in Industrial Arts, community partici-
pation and a participation in the community, part-time
teachers, upward mobility, and the "hope factor" in education
were considered as becoming part of the "cone".
9. It was felt by University of Massachusetts personnel that
funds are available for this type of program in Washington.
The vehicle could be COP with additional funds available for
differentiated staffing. It was further felt that this
could be a change model for the country and a new model of
what teaching might be like.
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WORCESTER PUBLIC SCHOOLS
20 IRVING STREET
WORCESTER, MASSACHUSETTS 01609
MINUTES FROM THE MEETING "IN-SERVICE PROGRAM FOR TEACHERS"
DATE: MARCH 5, 1973
PLACE: CAMP HARRINGTON, BOYLSTON, MASSACHUSETTS
The purpose of this meeting was to design a proposal for the
NEPTE Program regarding "In-Service Training for Teachers".
The deadline for this proposal is March 15, 1973.
Indepth in-service training would relieve teachers of teaching
responsibilities for a period of possibly 2-3 weeks.
It would be developed more or less in a cone shaped cyclinder
as follows:
The philosophy behind this is there has to be a means of
re-training teachers, administrators dealing with students.
There has to be the opportunity to develop new curriculum
and
this is the main direction we should pursue.
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The comment was made that teachers of today aren't prepared
to teach m the 70 's to any significant degree than teachers
of the 40's or 50's.
The following question was raised and it definitely has meaning
and importance in regards to "re-cycling" teachers. "What are
the needs of children that are being taught today?" The needs
have to be clearly defined, above and beyond what is being
taught in the classroom. Social pressures and the cultures of
children have changed.
Today (70's) we still have teachers talking about retaining
children and teachers with attitudes towards children, rather
than specific academic areas. More and more the school has to
take on the responsibility of moral and social attitudes.
The comment was made to have teachers join in "retreats" in order
to discuss these important and relevant ideas.
Parents, teacher, administrators and the community have to be
involved in order to determine what the needs are of children and
what their reactions are to certain ideas and questions.
A comment was made "How much time during the day does a teacher
actually teach?" She is constantly interrupted by small secretarial
duties such as attendance, milk money, paper-work. She can't be
a teacher because of other things required of her to do. A
reaction to this comment was "It is actually a matter of organization
within the building itself". The concern of teachers is to go
along with it, rather than to discuss it with the administrators
of a particular building.
For this proposal to be valid, teachers will have to be involved
in order to discuss their ideas and concerns regarding this matter.
We have to talk in terms of "re-cycling" process being practical?
What are the best routes to pursue? There has to be the transition
from passive to enthusiastic.
As far as attitudinal effects of teachers are concerned, a
facilitator from the University of Massachusetts will indicate
different teaching methods used outside the city of Worcester.
The key in Career Education (K-12) would provide the opportunity
to do it during the school day. This in itself would be a unique
program. There could be the possibility of visitations which could
run for a period of 2 days, then at night with these individuals
you could discuss the pro's and con's. Parents, once again, should
be involved.
Can we specifically identify attitudes we want the teachers to
have in the classroom? No. Why? Because the key word here is
not attitude
,
but the teachers misunderstanding of the childrens
background.
Cycle 1
Community and parents involved. Discuss where do we. go from here.
Education is an on-going process, not systematic. The main item
here is the transition to bridge the gap from elementary to junior
high. Many educators today aren't aware of the meaning of continuous
education.
If this "In-Service Program for Teachers" of "re-cycling" process
is developed, there is the possibility of applying for a 3-5
year funding. There is also the possibility of a Teacher Center
to be designed on Worcester.
Vehicle - - we seek this
We have to first set up the structure, then design the specifics.
Vehicle= (monies) determine what changes are needed.
Need= determined at the school level
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NEPTE has recently merged with NERCO = NEPTE-NERCO
The goals and objectives of NEPTE-NERCO are:
To re-train teachers
To merge into community partnerships
Changes in Universities
Changes in School
Main focus of this program is articulation
The University of Massachusetts has the following monies:
NIE
Rockerfeller Institute - designed for minorites
to go into the field of administrative positions
The focus is to re- train staff by needs. The recipient of this
"re-cycling" process will be the student.
During these sessions, it might be decided to have free, alternative
or university schools in Worcester. There will probably be a spin-ofj
of Principal, Assistant Principal. (A process in which to look at
themselves .
)
SUMMATION
John Simoncini and John Durkin will propose the following cash
totals for the next meeting:
Cash Total
Travel
Workshops
Evaluation Committee
Dissemination
Fringe Benefits
Materials
Secretary
Consultants
The next meeting will be held Tuesday, March 13, Camp Harrington,
Boylston, Mass, at 9:30 A.M,
145
n.e.p.t.e. proposal
NEED
Education must prepare its clients to live in an ever changing society.
In order to reach such a goal education itself must be ever changing. How
do we effect change in education? The usual approach is for administrators to
develop a program or concept and to super-impose their idea on staff and students.
Another method for achieving change is to have a pressure group for a
School Board or administration to implement a new program.
Teachers may at times effect change of an individual nature. That is, a
teacher will institute a program or concept which is usually restricted to
an individual classroom. Very seldom does change come from within the
total "educational community" (administi2tion instructional staff, parents,
I
students, community reps, etc). School systems have attempted to generate
! "systems for change" but seldom this has succeeded.
The reasons for "change systems" not succeeding seem obvious.
I Educators are not certain that change is necessary no one has ever defined
I
change and the"educational community" has never been able to agree on what
; constitutes change. Money or lack of has always hampered change in public
I education. Yet the greatest hinderances have always been time and climate.
'Educators, parents and students just do not have sufficient time to sit and
’reflect on what is happening in their schools and what, if any, changes are
needed.
Monthly or even weekly release time planning sessions do not provide
the
necessary time. We must allow all parties involved in the educational
community the time to work together to formulate change. When the
different
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parties have had the time to discuss concerns of individual and
mutual concern, see real or Imagined needs, agree on areas where
change is necessary a positive climate for making such change
come about will have been achieved.
Our program will provide all components with the time,
training and attitude so necessary in attempting to bring change
to that institution known as the public schools.
GOALS
1. To provide a vehicle through which educators, parents,
students and other interested parties may examine their
school and make plans for change.
2. To develop a program for "recycling" public school
teachers, paraprofessional and administrators in order
to develop a greater knowledge of and a more positive
attitude toward change.
3. To formulate a "system for change" within the public
school system.
HISTORY
In 1967 the Worcester Public Schools were awarded a grant
under Title III of the Elementary and Secondary Education Act
for the formulation of a Staff Development Program. During the
past six years (the program has been funded by local monies) the
Office of Staff Development has offered a number of courses, work-
shops and seminars which have served as catalysts for change.
Released Time Programs on a monthly basis have been established
for administrators, teachers and paraprof essionals . A series of
fifteen week courses for teachers and administrators are also
offered. The Staff Development Office is also responsible for
training staff for new programs which are undertaken.
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In 1971 the Worcester Public School was awarded a Career Opportunities
Program In conjunction with the University of Massachusetts. C.O.P. offered
paraprofessionals the opportunity to work toward a degree In education
with special focus on the urban area. Since both C.O.P. and the Office of Staff
Development were involved with training of staff several cooperative programs
.were undertaken. Courses for teachers Involved with paraprofessionals,
'
j
elementary principals and Inner city schools highlighted these cooperative
i
ventures.
In 1970 the Directors of Staff Development and the Career Opportunities Program
traveled to Montreal to be involved in a program for retraining career
|
teachers. This theory of retraining has been referred to as "recycling"of
ij teachers. The system provides for teachers and administrators to be retrained
e at various periods of their career in order that they might be adaptable to
ci change. Worcester personnel were and still are very enthused by the concept
I r
a of recycling. However, they were still, plagued by the questions of "What change?"
and "How do we plan it?"
A group of school personnel and community representatives began meeting
to develop a"system for change." The group felt strongly that change must be
internal and non-threatening. That the educational community must begin the
recycling process by examining itself, diagnosing its problem, preparing a
prescription and undergoing treatment. However, the educational community
(parents and students included) must also be allowed the freedom to decide that
the "patient" is fine and change may not be needed.
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PROGRAM
A group of five Worcester Public Schools, South High School and
four kindergarten to grade eight elementary schools (Canterbury Street,
Gates Lane, Columbus Park and Heard Street) would be involved in our
initial recycling program. The five schools were selected because:
1) the four elementary schools are the last K-8 buildings in
Worcester;
2) each of the schools feeds eighth grade graduates into South
High School;
3) the eighth graders from the four elementary schools are com-
peting with eigth graders from the seventh grade junior
high schools;
4) principals and staff from the five schools have indicated a
willingness to participate.
In July the Office of Staff Development and the University of
Massachusetts would begin developing an organizational plan which would
staff to be free for periods of training and introspection during the
school year. Interns from the University of Massachusetts would be funneled
into the Worcester Public Schools through the University of Massachusetts.
The interns would cover classrooms while the teachers were involved in
the
recycling. The teachers released from the five schools would
begin
meeting with parents, students, administrators to discuss
program needs,
possible change, etc. Staff would be constantly exposed
to new programs,
theories, etc through lectures, visitations and teacher
exchange programs.
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Staff from the University would play an integral part in this
phase of the program. Community representatives would also be
active in enlightening staff to change in the community in which
they work.
The team being recycled would decide on changes they would
want to see come about in their program. Hopefully, coordination
will take place between the staff of the high school and the
staffs of the elementary school. When changes are decided on
joint planning for implementation will take place with school
staff playing a key role. The Office of the Supervisors of
elementary and secondary education. Staff Development, UMass,
the Office of Special Programs, and the Office of Oovernmental
Relations will cooperate in planning the program, implementation.
I
Parents will have been involved in the initial recycling efforts
and thus will be equipped to play an important role in developing
further p Ians
.
When the team has decided what changes will be made in the
school(s) program, the recycling effort becomes greater. Retrain-
ing aimed at preparation of staff for specific change is under-
taken. Once again the University of Mass, would be deeply involved
at this stage.
It is impossible at this time to say what changes will take
place (if in fact any take place). We will only say that dialogue
will be undertaken, a climate for change will be developed and
that most importantly if change does take place it will be be-
cause of a need and desire on the part of the total education
community. We would only hope to be able to provide a
vehicle
for such change.
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STAFF DEVELOPMENT
WORCESTER PUBLIC SCHOOLS &
UNIVERSITY OF MASSACHUSETTS
SCHOOL OF EDUCATION
Monday, February 25, 1974
9:00-10:00 A.M.
Registration and Coffee
10:00-12:00 Noon
"Goals and Programs"
School of Education
University of Massachusetts
Program
Room 805-809 Campus Center)
University of Massachusetts, Amherst)
(Room 805-809)
Participants: Dr. Earl Seidman
Associate Dean for Academic Affairs
Dr. Norma Jean Anderson
Associate Dean for Graduate Affairs
Dr. Atron Gentry
Associate Dean for Special Programs
Dr. Richard Clark
Assistant Dean for Undergraduate Affairs
and Teacher Preparation
Dr. Bob Suzuki
Assistant Dean for Administration
12:00 Noon
Lunch-Campus Center
1:50-4:00 P.M.
"Mathainatics Workshop" (Room 805-809 Campus Center)
Leader: Dr. Portia Elliott
School of Education
•4:00-4:50 P.M.
"Arrangements for Visitations and Individual Programs" (Room 805-809)
Leaders: Mr. Thomas Fox
Office of Special Programs, School of Education
Mr. John Durkin
Director of Staff Development, Worcester Public School
15:30
I
IDinner-Campus Center
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Tuesday
, February 26. 1 Q74
8:00-8:30 A.M.
Buffet Breakfast
9:00-12:00
School Visitations
12:30
(Room 1101 Campus Center)
(Please see attached list for assignments)
Lunch-Campus Center
2:00-4:30 P.M.
"Micro Teaching"
(School of Education Building)
(Micro-Teaching Lab) (basement level)
Leader: Dr. Robert Miltz
School of Education
3:30 Dinner-Campus Center
7:30 P.M.
"Informal Session" (Room 805-809)
Wednesday, February 27. 1974
8:00-8:30 A.M.
Buffet Breakfast (Room 1101 Campus Center)
9:00 A.M.
Check out of rooms
9:30-12:00
"Science Workshop for Classroom Teachers" (Room 805-809)
Leader: Dr. Claus Schultz
School of Education
12:00
Lunch-Campus Center
Thursday, February 28, 1974-
9:00 A.M. -3:00 P.M. (Various Locations)
"Individual Programs"
Designed According to Participant's Requests
East Middle School-Mr. Bruce Wells, Principal
Team Concept
Instructional Media
Curriculum
Innovative Programs
- 2-
Elm Park Community School-Mr. Thomas Friend
Individualized Reading
Community Education
Resource Room
Principal 152
Belmont St. Community School-Miss Eleanor Looney principalOpen Space Education 1
Community Education
Other Individual Programs
Friday, March 1, 1974
9:00-11:30 A.M. ~ Optional Sessions
South High School-Mr. Joseph Kenneally, Principal
Programs
Curriculum
Media WorkshoP-Mr. John E. Durkin (20 Irving St.)
Mr. John W. Houlihan
Instructional Materials
Dry Mounting
Laminating
Transparence es
Grafton St. School, Mr. Daniel O'Neil, Principal
Alpha Reading Demonstra' .ion
Classroom Demonstration
St. Nicholas Avenue Community School, Mr. Arthur Larievy, Principal
Individualized Program
Use of Space to Mo.dify the Curriculum
Community Education
Science Workshop (Edgeworth St. School)
SCIS materials
Rice Square School-Mr. John McGinn, Principal
Continuous Progress Education
Rehabilitated building
Lunch
1:00-3:00 P.M.
"Summary Session" Staff Development Workshop Room
20 Irving Street
Chairman:
Dr. Joseph A. Keefe, Deputy Superintendent for Schools
"Alternative Programs in Worcester"
Mr. Eugene Applebaum, Supervisor of Program Development
"Evaluation and Planning Session for Cycle II
Thomas Fox
John Durkin
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Program: In- Service Training Program for Worcester -
Mini-Sabbatical Group
No: 22
Nature of program: Approaches to Field Study
9:30 - Arrival at Museum Education Center
Coffee.
9:45-10:15 - Introduction to the TEACHER CENTER Program and a
rational for field-study
10:15 - Field Study
This study is designed to involve participants in a
field experience. Following an introduction to the
study: What factors affect what people perceive as
their community ?
....the staff will model the process of a field
approach using a variety of community resources
(maps, broadsides, personal accounts, statistical
information, etc.) to study a town.
This schedule for the day will look something like
this
:
10:15-11:00 - Introduction to the Field Study
...concept development on perception
11:00-12:30 - - In the Field -
visits to two communities to gather data
12:30-1:30 - Lunch
1
:
30-2 : 45
2:15-2:45
2:45-3:30
Exploring additional data
Hypothesizing about the factors which affect the
way in which people perceive each community
What is your community?
- considering the definition and sense of
neighborhood in contemporary Worcester
- 6 -
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MIN I-SABBATICAL
SCHOOL VISITATIONS
Wildwood School
Pat Luperchio
Judith Zinkus
Margaret Mattero
Mary Ann Toll
Janet Ginkus
Crocker Farm School
Jean Frechette
Ron Levine
John Riccio
Fort River School
Ron Quist
Bob Platukis
John Monfredo
Niel Collins
Audrey Wright
Marks Meadow School
Helen Alish
Mike Silver
Loel Greene
Cathy Brunei le
Anna Loruso
Pat Ronco
Amherst Junior High School
Paul Loughlin
Dave Shea
Note: Assignments made according to participants choice
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"MINI - SABBATICAL PROGRAM"
WORCESTER PUBLIC SCHOOLS Z
UNIVERSITY OF MASSACHUSETTS
SCHOOL OF EDUCATION
Participant::
ipoup A
Dates: February
April 29
25 - March 1
,
1974
- May 3 , 1974
Dates Lane Helen Alisch
Michale Silver
Loel Greene
Primary
5
7 & 8 Eng.
lew Ludlow Audrey Wright K
leard St
.
Paul Loughlin 7 Math
& Soc. Studies
owning S!>. Noil Collins 5 Math
lalvern Rd. Patrici; Luperch io
Margaret Mattero
Judith Zinkus
1
4 Hist.
3
polumbus Pk. David Shea 7 & 8 Eng.
’reel and St. John Riccio Int
.
'ambridge St. Catherine Brunelle Primary
Santerbury St. Anna Lours so
Patricia Ronco
1
5
fore. East
Middle
Ron Levine
Jean Frechette
7 Geog.
8 Sci.
ndian Hili Joan Lucey 6
:1m Park Mary Ann Toll
Janet Ginkus
oodland Comraunity
Robert Platukis 5
John Monfredo Asst. Principal
NAME
OF
PARTICIPANT
(S)
GRADS
AND/OR
SUBJECT
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Please comment on the concept of the M Mini-Sabbatical"
:
The entire program from this vantage point(after one week’s cycle) appears
to be more than "the pause that refreshes"—it is a catalyst for change—via
meeting people who have had varying experiences in the field of education.
"hat do you consider the strengths of the program?
In retrospect, one of the greatest strengths is that of being removed from
your immediate environment and "plugged into" a learing environemnt such as
the U. Mass, campus or other places visited during the "mini-sabbatical" program.
(Not having to commute long distances, daily, after a long all day session, etc.)
Being surrounded with people from the Worcester Public School System, would also
have to be considered a "strength" of the program, as informal discussions with fellow
teachers proved to be invaluable for "ideas" and so forth, time and time again.
What concepts acquired during the week may be implemented in
your classroom?,
Perhaps the only real "concept" to be implemented would be ideas received
during the session on "Discovery Approach in Science."
Dr. Lawson* s techniques, although not fully elaborated upon, have a higi
degree of practicality in the urban education setting.
What would you like to be included in your next cycle of the
program?
I
I would like to be able to visit another place similar feb the
Childrens Museum as this to me was one of the high points of the week.
The Recycle Center should be something that every elementary teacher
should at least be aware of (I knew nothing of it until that Friday)—
its uses and application for the elementary classroom teacher are only
really limited by the teacher* s own imagination.
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,
etc.):
Arrangements were all handled rather well. Meals at the top
of the Campus" were more than adequate for the price. Rooms, again,
were more than adequate. In fact, the way that things were arranged
really put most everyone in a good frame of mind.
What changes might be made to make the next cycle more beneficial
for you?
Somehow more free time during the day to explore our own interests—be
they to visit more elementary schools ( 2 Or 3) or to persue some of our own
educational interests. Granted, structure is necessary, but I would like to
get away from some of the "captive audience" situations such as the three other
sessions that we attended (although Dr. Lawson’s session was excellent). I would
like to see the trend toward "productive" "rap sessions."
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Background and Purposes
According to a recent article by John Durkin (An alternative staff
development model: Mini-sabbatical, an article published in MEFORUM
in 1974):
The Office of Special Programs of the School of Education
at the University of Massachusetts in concert with the office
of Staff Development of the Worcester Public Schools have em-
barked on an alternative program designed to break out of the
traditional modes of in-service education through a new model
—
a Mini—Sabbatical Program. This program is designed to pro-
vide a highly professional opportunity for teachers to be re-
lieved of their classroom duties for short periods of time.
This will allow them to assess their present roles and to par-
ticipate in the formulation of activities designed to assist
them in fulfilling these roles in contemporary education. The
ultimate goals of the "Mini-Sabbatical" program are as follows:
A long range cooperative staff development program between
university and a school system; an opportunity for classroom
teachers to help design their own in-service programs; pro-
visions for teachers to assess their roles and evaluate their
effectiveness; an opportunity for teachers to become familiar
with latest research in education; a new model for a CUETEP
(Center for Urban Education Teacher Education Program) intern
program; a systematic method of involving staff of schools in
a renewal program; opportunity for faculty members to interact
with classroom practitioners; visitations to model schools and
classrooms; principal, parent, paraprofessional, and teacher
involvement in planning programs for their schools; articulation
among elementary, secondary, and university faculties; methods
of recognizing and dealing with racism in schools; workshops
dealing with latest techniques and materials; a program designed
to link pre-service and in-service models of teacher education.
To provide an on-going evaluation of the program, two question-
naires were designed by the program directors and administered to par-
ticipating teachers at the end of each cycle. Reported in Tables 1
and 2 are the dates, number of teacher participants, and questionnaire
Table 1
Summary of Dates for the
Mini-Sabbatical Program
Group Cycle I Cycle II
A February 25 - March 1 April 29 - May 3
B March 18 - March 22 May 6 - May 10
C September 30 - October 4 November 11 - November 15
D October 15 - October 18 November 18 - November 22
Table 2
Summary of Participation and Questionnaire
Response Rates in the Mini-Sabbatical Program
Group
Cycle I
Total % Response
Cycle II
Total % Response
A 20 100% 20 60%
B 25 92% 22 77%
C 21 100% 19 42%
D 27 67% 22 55%
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response rates for the four groups of participants in the program to
date.
Our purposes were five-fold:
1. To become familiar with the mini-sabbatical program concept and
development of the program over the last year;
2. To review, to organize, and to summarize the questionnaire results
that are available on each cycle of the program for the four par-
ticipant groups;
3. To revise the Cycle I and II evaluation questionnaires in a way
that more useful data will be available to the program co-ordina-
tors;
4. To develop a six month follow-up questionnaire of program parti-
cipants;
5. To suggest ways for evaluating school principals' reactions and
the intern program.
The remainder of this report is divided into two primary sections:
The first is concerned with our analysis of the existing questionnaire
data (Purpose 2) and the second, with suggestions for revising and
extending the evaluation (Purposes 2-5)
.
Analysis of the Questionnaire Results
Four groups of teachers from the Worcester School District parti-
cipated in the mini-sabbatical program in two phases. The first phase,
Cycle I, consisted of four days of lectures and workshops at the
School of Education, University of Massachusetts, and visits to schools
and areas of interest. The teachers returned four to eight weeks
later to participate in the second phase, Cycle II, of the program
that was similar in format to that of the first phase. At the
end
of each cycle, the participants completed a questionnaire
designed to
obtain the reactions of the participants to the various
aspects of
the program.
A preliminary examination of the composition of the four groups
of participants and their responses to the questionnaires indicated
that, despite the differences in the workshops, lectures, and visita-
tions, there were hardly any overall difference between the groups on
each questionnaire. Hence, it appeared that the best way to analyze
the data was to examine the responses of all the participants for each
item icr eacu of the two questionnaires and to summarize the findings.
(a) Cycle I
Item 1 - Please comment on the concept of mini-sabbatical.
In general, all the participants viewed the concept of mini-sab-
batical extremely positively. The responses ranged from such excla-
mations as "Positively fantastic!", "Refreshing!", "Mini-Experience
that has Maxi Results!", "An excellent idea whose time has come!", and
"Supercalifragilisticexpialidociousl", to specific comments. Despite
the "free response" nature of the items, there was a surprising degree
of agreement among the participants. The typical responses, arranged
from most frequent to least frequent are given below:
1. (the mini-sabbatical) provides an opportunity for getting away
from routine work,
2. provides an opportunity to interact with other educators and share
ideas
,
3. provides a basis for growth from new ideas,
4. provides the means for reviewing oneself and one s work in a new
perspective,
5. makes the teacher aware that others are concerned with the
same
problems
,
6. makes the teacher think about education,
7. .broadens the world of each teacher through the
development of more
positive attitudes,
8. brings teachers up-to-date in methods of education,
facilitates professional growth.
Summarizing, the participants considered the mini-sabbatical to
be an excellent vehicle by which they could renew and increase their
professionalism and their awareness of current thinking in education.
In addition, the teachers felt that the opportunity to be free from
classroom responsibilities, to be in a university environment, and
to meet and interact with other educators who have similar in-
terests, enabled them to study and discuss new ideas and tech-
niques in an intensive manner, and in general, broaden their out-
look on education.
Item 2 - What do you consider the strengths of the program ?
The participants considered the program to be strong in many
areas. Typically, the participants attributed the strength of the
program to the following features:
1. its flexibility and organization,
2. its ties with academia which allowed for new ideas and exposure to
the most recent educational directions,
3. faculty involved,
4. lack of pressure and change of environment (into a learning envi-
ronment) which enhanced the interaction of participants and pro-
vided for good communication between them,
5. interaction of the participants at a social level,
6. the bringing together of educators and teachers who seemed to have
a common bond,
7. the fact that the teachers were treated as people with their input
being considered important,
8. the combination of theory, workshops, and visitations,
9. the opportunity to observe different approaches to teaching,
10. the program provided approaches to improve and evaluate teaching
techniques while at the same time providing an opportunity to
observe them being used in classrooms,
11. the duration - four days as opposed to one single afternoon, and
12. the resources available.
The above is a list of the most frequent responses. In short,
the participants attributed the strength of the program to the dura-
tion of the program, to the organization, to the resources in terms
of the educators who were eager to discuss issues, to the bringing
together of a group of people who share similar goals and problems
and permitting them to interact socially and professionally, to the
opportunity of actively participating in workshops, discussions, and
finally, to its flexibility.
Item 3 - What concepts acquired during the week may be implemented
in your classroom?
The participants, in general, felt that almost all the concepts
acquired during the mini-sabbatical could be implemented in some way
or other. However, the concepts that appeared most attractive were
(listed in order of frequency of response)
:
1. open education,
2. media techniques,
3. discovery approaches,
4. individualization and contract systems,
5. math games,
6. science workshops,
7. reality therapy,
8. photography in classrooms, and
9. space utilization.
In addition to these concepts that participants thought could be
implemented immediately, there was an entire list of other concepts
that could be implemented. The conclusion that could be drawn from
this is simply that all concepts acquired were functional and could
be implemented.
Item 4 - What would you like to be Included in your next cvcle of rhp
groaran ?
The participants made numerous suggestions as to what they would
like to see included in Cycle II of the program. These suggestions
ranged from the inclusion of specific topics to ways of improving the
program.
The participants suggested the program could be improved upon by:
1. including more optional workshops,
2. shortening the duration of workshops or by including a break,
3. by providing more content-related workshops which would deal with
obtaining specific skills,
4. including more practical workshops such as the math and science
workshops,
5. permitting more individual participation,
l
6. freeing up more time so that the participants can pursue activities
in which they are interested in such as attending classes, having
rap sessions to discuss pressing issues, etc.,
7. providing more contact with education in the area of early child-
hood education,
8. including a discussion of new teaching techniques,
9. including a panel discussion session where leading educators could
discuss current issues and crises in education,
10. including visits to schools where the participants are provided
with opportunities to talk to the teachers,
11. permitting the participants to take an active role in their visits
‘to schools instead of merely being observers, and
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12 . including not more than
group and by including
two teachers from the same
principals and administrator
school
s.
in each
As far as including specific topics of Interest to the participants,
the number of topics were as many as the number of participants and as
diverse. However, there was a surprising degree of agreement with re-
spect to seven specific topics:
1. workshops on career education,
2. workshops on Bill 766 and 622,
3. workshop on metric systems,
4. workshop on functionings of inner city schools including discussions
of current problems and issues,
5. workshop on value clarification,
6. lectures or workshops on curriculum planning, development, and
evaluation, and
7. workshops on program evaluation.
Several participants made it a point to stress that these sugges-
tions should not be viewed as criticisms of the program but merely
suggestions, which if implemented, would enhance the success of the
m t .
.
program.
Item 5 - Please comment briefly on the arrangements (rooms, meals, etc.) .
The participants were unanimously complimentary about the arrange-
ments. More than 95% of the participants rated the arrangements as
either very good or excellent. About 5% of the teachers considered the
arrangements as either good or satisfactory. However, it should be
pointed out that almost all the participants with the exception of a
few, interpreted "arrangements" as pertaining to accomodation, meals,
etc. The few teachers who interpreted arrangements also as pertaining
to organization of workshops, scheduling, etc,, considered them to be
"of the highest quality".
Item 6 — What changes might be made to make the next cycle more bene-
ficial for you?
The participants seem to feel that although the first cycle was
an unqualified success, changes could be made to improve, and Increase
the usefulness of the second cycle. Suggestions for charges ranged
from suggestions at a general programmatic level to such specific
suggestions as the use of name tags to facilitate communication. In
general, the predominant concern articulated by the participants
seemed to be at the programmatic level. The participants indicated
a strong preference for the following changes in the programs:
1. shorter sessions,
2. more free time to enable the participants to pursue their own
interests and to permit more personal contacts with university
faculty and students,
3. more optional workshops, and
4. more active participation, freedom to write up their own programs,
and less structure.
In addition, other suggestions for change were:
5. inclusion of small group discussion,
6. inclusion of workshops dealing with specific techniques to
teach
various subjects,
7. better orientations to the locations of other university
people so
that little time is lost in making connections,
8. modification of Sturbridge Village program to
accomodate all levels
9. inclusion of topics for administrators,
10.
inclusion of discussions on common high school
problems such as
truancy, smoking, etc.,
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11 . inclusion of discussion of
as bussing, and
current issues in urban education such
12. arrangement of groups to maximize the dissimilarities in the edu-
cational backgrounds of the participants to promote even more in-
teresting discussions.
(b) Cycle II
Item 1 - What changes in your professional development have occurred
as a result_of
.
vourj^^icj^at ion in this program?
The participants were in unanimous agreement that changes in their
professional development did occur as a result of their participation
in the program. However, as can be expected, the program affected
each individual differently. Some felt just "good" while others were
more specific about the changes they felt occurred. The general con-
sensus was that the program increased their awareness of what was
happening in the field of education, the innovations, the problems,
and in general, the future of education. A majority of the partici-
pants also felt that as a result of their participation in the program
they were more aware of the need for change and also more receptive to
the changes that were being implemented. Several others felt that the
program had affected their awareness of themselves, to such a degree that,
feeling a desire to improve themselves professionally, they had either
applied for admission or were seriously contemplating returning to grad-
uate school.
To capture the flavor of the responses we list the more frequently
recurring responses. The participants felt that their participation
resulted in their
1. awareness of the need for change,
2. .receptiveness to the concept of open education,
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3. awareness of the need for Individualization,
4. increased self-awareness,
5. need for constant self-evaluation in order to increase classroom
effectiveness,
6. acquiring of new skills in teaching, i.e. video-tape, photography,
6tC
• }
7. deep respect for their profession,
8. the need to provide students with alternatives in education,
9. change in attitude towards educators,
10. awareness of the position of today's child and teacher with respect
to the child s intellectual, social, and physical needs,
11. understanding of the problems of fellow teachers, and
12. increased appreciation for the value of college education.
Item 2 - What changes have you implemented or intend to implement, as
a result of your "mini-sabbatical" experiences ?
As a result of their involvement in Cycle I of the program, most
participants had the opportunity to implement several of the concepts and
techniques acquired by the time they returned for the second phase of
the program. The most popular changes implemented appeared to be
1. the concept of self-awareness,
2. individualized approaches to learning such topics as history, spelling,
math, reading, etc.,
3. the use of math games,
4. better use of space,
5. use of discovery techniques in science,
6. use of visual aids and media techniques,
7. active parent involvement,
.8. effective use of volunteers and aids,
9. variable curriculum, and
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10. humanizing strategies.
The few who had not yet implemented any of the above, felt very
positively about implementing the concept of self-awareness, indivi-
dualized approach to learning, math games, the discovery approach,
and the open education concept.
Item 3 - What sessions of this program do you feel should be included
in the future of such programs ?
The participants were so positive about the sessions that, with
the exception of a few sessions, they wanted all the sessions to be
included in the future. The sessions they found most useful were
(in the order of most frequently chosen to the least frequently cho-
sen)
,
1. sessions on self-concept,
2. photography workshop,
3. math workshop,
4. science workshop,
5. micro- teaching and video-taping workshops,
6. session with Dwight Allen, and
7. visitations to schools.
Some of the participants (Group D) , who were required to
attend
the session at Sturbridge Village were negative about
their experience.
They felt that the trip should either be made
optional or eliminated.
However, there were others who found the experience
worthwhile, and
suggested it be continued. Given this disparity,
the conclusion to be
be to make this trip optional.drawn seems to
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Item 4 “ should be Included In future cycles that werp not in-
cluded In your experience ? “ *
The opinions of the participants to the same question in Cycle I
(see Item 4, Cycle I) were generally echoed for this question. How-
ever, there were suggestions for the inclusion of some additional topics.
In general, the participants felt there was a need to include workshops
or lectures on such topics as
1. language arts and creative writing,
2. social studies,
3. psychology,
4. curriculum development, and
5. math lab approaches at the secondary level and for slow learners.
There were, in addition to the programs above, other programs such
as science workshops, metric systems workshops, and workshops on Bill
766 that were already listed in reference to the Cycle I question.
Several other suggestions were to include programs dealing with
1. individual projects,
2. group and panel discussions on issues of importance,
3. discussions with the Dean, and
4. group meetings to implement concepts and material acquired during
the sabbatical.
In addition, some participants felt that they should be given the
opportunity to attend classes of their choice, to spend an entire day
in an open classroom, and to spend longer time at the School of Edu-
cation.
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The participants had very little to add over and above the sugges-
tions they had already made in response to the previous questions. The
few comments that were made to improve the mini-sabbatical included such
specific suggestions as
x. visits to both successful and unsuccessful new schools,
2. session with Dean Allen planned earlier to facilitate discussion
among the participants,
3. more involvement of secondary school teachers,
4. planning mini-sabbatical sessions to coincide with the marathon, and
5. more involvement by teachers on the planning and running of re-
leased time meetings.
Summary of the Questionnaire Results
The analysis of the questionnaire responses provided above does
not capture the enthusiasm and the exhilaration of the teachers who
participated in the mini-sabbatical experience. The participants
found the experience to be so rewarding and useful for professional
growth, that they made a strong plea for continuing the program and
expanding it to include more teachers.
In general, the participants found the workshops, lectures, and
visitations to be well organized, useful, and interesting. In parti-
cular, they found the invited lectures and workshops such as those on
self-concept, math, science, photography, space-utilization, to name
a few, extremely valuable. However, the participants had some speci-
fic suggestions for improving the program. There seemed to be an
overwhelming consensus for including more optional workshops and learn-
ing experiences. On the other hand, the participants realized the
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impracticality of this suggestion and suggested that they should have
more free time to pursue topics of their choice, to attend classes,
and to interact with other educators and students. In addition, they
felt that the flexibility of the program and the availability of op-
tions could be greatly enhanced if the mini-sabbatical could be planned
to coincide with the marathon week at the School of Education. Another
suggestion for improving the mini-sabbatical was to include workshops
and lectures that are designed to improve the participants’ skills in
specific areas. It was felt that the first cycle could be used to
Provide the teachers with some insight into the new trends in education,
changing philosophies, and issues in their generality, and the second
cycle, to provide some specific skills needed to put into effect the
concepts acquired from the first cycle.
To conclude, the participants found the mini-sabbatical an ex-
tremely worthwhile concept that should be exploited to the fullest
and felt that every teacher should be given the opportunity, on a
regular basis, to participate in the program.
Suggestions for Revisions and Extensions of the Evaluation for the
Mini-Sabbatical Program
On pages 18 to 40 are four questionnaires that have been designed
for the systematic collection of evaluative data on the mini-sabbatical
program. They are called:
1. Cycle I Evaluative Questionnaire
2. Cycle II Evaluative Questionnaire
3. Six Month Follow-Up Evaluative Questionnaire
4. Principals' Evaluative Questionnaire
The first two questionnaires represent an extension and refinement
of questionnaires analyzed in the previous section. The revised ques-
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tionnaires represent a balance between structured and unstructured ques-
tions. Such a balance should facilitate the analysis of data in
future evaluative studies while at the same time allowing respondents
an opportunity to express themselves in their own words on some selected
parts of the questionnaire. The remaining two questionnaires follow
the same format although it is quite possible that the content of our
questions is less appropriace since we had no earlier questionnaires
to provide guidelines on areas that ought to be covered. With these
two questionnaires
,
we have used our best judgment of material that
would be of interest to the project directors. We should mention that
these latter two questionnaires, in addition to coverage of the obvious
areas, have been designed to collect some data on the effectiveness of
the intern program.
Directions have been added to each questionnaire to indicate their
purpose, and we have suggested that they be completed confidentially
by teachers to remove any possible bias that may result by having teach-
ers sign their names. Names seldom are useful anyway and there is
some research evidence to suggest that more valid data is obtained when
questionnaires are completed anonymously.
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MINI-SABBATICAL SCORES
SUCCESS
The Office of Staff Development and
the School of Education of the
University of Massachusetts teamed-
up this spring to offer a unique in-
service education program to about
sixty teachers and administrators
from the Worcester Public Schools.
The program, titled "Mini-Sabbatical"
was conducted in two, two week
cycles featuring mini-courses on
campus in Amherst as well as visits
to schools in Amherst, Springfield,
Boston and Worcester.
The program was originally develop-
ed by John Durkin, Director of Staff
Development, and a planning committee
of teachers and administrators as an
alternative to the regular Staff De-
velopment in-service education pro-
gram. Teachers were released from
their classrooms for the two week
program, while student teachers
covered their classrooms, under the
direction of another teacher in the
building. Teachers were able to
plan individual programs to suit
their needs, and ample time was
left for informal discussions be-
tween the UMass staff and the
teachers. Workshops were also con-
ducted in such areas as Micro-
Teaching on Video Tape, Photography,
Self Concept, Math Games, Informal
Science and Integrated-Day Teaching.
Staff development plans to continue
the program again in the fall, with
an additional two cycles of teach-
ers. Teachers attending the pro-
gram this spring rated it among the
best they had attended. If you are
interested in working with an in-
tern teacher, and participating in
the Mini—Sabbatical" Program, con-
tact the Office of Staff Development
for details.
IT WORKED FOR ME ,
Primary level colorful resource
books sent in quantity for class-
room use, "Professor Clean Asks
What Is Air Pollution?", General
Motors Corp., Detroit, Mich. -48202
Measurement activity - Children make
paper airplanes. Each child learns
to measure the distance in in., ft.,
yd. from central pt. Aerodynamics
can also be utilized in this con-
cept by using paper clips.
Multiplication Drill Worksheets
FIND THE PRODUCTS. FIND THE MISSING
FACTORS
.
Need a good math movie? Try Donald
in Math Magic Land
,
a 26 min. color
film by Walt Disney for jr./sr. high.
Order from Wore. Public Schools Div.
of Instructional Media.
Vocabulary Words or Spelling - Con-
struct a "seek and find" square.
e e r
«;
n
e
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r
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green
red
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WHERE DO YOU STAND ?
to
The staff of the Newsletter recently posed the following questions
Dr. John Connor, Superintendent of Schools.
1. WHAT DO YOU BELIEVE IS THE MOST IMPORTANT ASPECT OF A CHILD'S ED-
UCATION AS PROVIDED BY THE WORCESTER PUBLIC SCHOOL SYSTEM?
I feel that the personal relationship that should exist between the
child and the teacher together with the support of the parent is the
most important aspect of a child's education.
2. WHAT IS YOUR SPECIFIC POSITION ON DISCIPLINE IN THE WORCESTER PUBLIC
SCHOOLS?
My position with respect to discipline in the Worcester Public Schools
is very specific.
The individual pupil is responsible for his conduct and must under-
stand that he is one student of many within the class. The student
has the major obligation to conduct himself at all times so that he
contributes positively to activities within the school setting. The
teacher and the parent should be closely involved with the student in
assessing his conduct.
If the, conduct of the pupil is such that he is a disturbance in the
class setting then he should be placed in a setting where he is not
a disturbance to the rest of the class. When by his own benefit and
for the benefit of the class, then he should participate as a class
member.
3. IF A TEACHER HAD A GOOD IDEA FOR A PROGRAM IN HIS/HER CLASSROOM THAT
NEEDED $200.00 THAT COULD NOT BE FUNDED FROM THE REGULAR SCHOOL BUDGET,
HOW WOULD YOU SUPPORT THE TEACHER TO BEGIN HIS/HER PROGRAM?
If sufficient funds are not available to a teacher from the school
budget, I should hope that the teacher would forward the proposal
through the school principal to the appropriate level at Central
Administration so that action may be taken if funds are available
beyond the school level.
I should hope that requests for program money would be anticipated
and planned for at budget time.
Note from the Staff This column is open to teachers who wish to take
a stand on issues of mutual concern or wish to pose questions to persons
vithin or outside the system concerning educational issues.
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IT WORKED FOR ME ,
Continued from Page 1
Alphabetical Order - Use old tele-
phone and recipe books.
Career Education - Have a "to tell
the truth panel for exposure to
jobs
.
For interrelationships of jobs, cut
3 related pictures from a magazine
to show dependence. Ex. camera-
model-clothes .
Place Value - Use egg cartons to
teach place value. Each child has
egg carton and strips with numbers.
Use strips to put numbers on and
label each section of egg carton
according to place value.
Have you tried Hemingway from the
Worcester Public Library film
collection? B & W 54 minutes.
For the student with a Reading
difficulty, try You and Your World
,
a weekly newspaper by Xerox Educa-
tion Pub., 245 Long Hill Road, Mid-
dletown, Conn. 06457. Designed for
8,9,10th grade but written on a 4 or
5th grade vocabulary level. Rates
10 or more 95c per semester; $1.70
per year.
Teacher made TV Guide. A weekly
listing in the classroom of tele-
vised productions of classics alerts
students to view those classics which
are studied in the classroom.
PURPOSE
With this Newsletter , we hope to
alert teachers to the educational
activities or items of interest
shared by our collegues in the
Worcester Public Schools (K-12)
.
We ask for ideas and suggestions
from you for topics, activities,
questions, format, or whatever
you wish. This will be a Teacher
Forum, if you are willing to sub-
mit your contributions. Please
send all materials through the
school mail to Christine Hmura,
c/o Staff Dev., 20 Irving Street.
PLACES TO GO
Career Education - Call Dick Wright
to arrange trip to Worcester Tele-
gram and Gazette and WTAG.
For the sweet tooth - Take primary
children to Prifti Candy on Green
Street, Small groups only.
Nature lovers - explore the un-
known at Howe Park in Spencer,
Mass.
Social Studies enrichment at Pea-
body Musem of Harvard University -
intermediate through senior high
levels.
Worcester East Middle's Teachers
suggest: ice skating, Newport,
R.I., mansions, mountain climbing,
or a picnic at the beach.
A worthwhile movie for upper elemen-
tary or junior high classes is Con-
rack
.
A committee of teachers is working
on possible sites for Teachers
Resource Center. Any help or sug-
gestions should be made through
your Newsletter.
WHAT'S HAPPENING ?
Elementary Math Workshop June 24-28,
$75.00, Shady Hill School, 178 Coo-
lidge Hill, Cambridge, Mass. 02138
Summer 74 - "Workshop for Learn-
ing Things" offers various work-
shops at six week intervals. Ex.
Silk Screening, Cardboard Carpen-
try, Classroom Photography, etc.,
for info "Workshop for Learning
Things", 5 Bridge Street, Watertown,
Mass. 02172
Greater Boston Teacher Center will
offer several workshops this summer
The Integrated Day Aspect of the
Open Classroom, June 24-28, July 1-
3, Tuition: $75.00
An Open Inquiry Into Adolescent Ed
August 12-23, Wheelock College,
$150
Lesley College and Simmons College
are offering credits for a fee for
these and other workshops. For info
write to GBTC , 131 Mt. Auburn Street,
Cambridge, Mass. 02138
185
SHARE AND EXCHANGE
"Go Metric" bumper stickers may be
obtained by writing to Metric Assoc.,
Inc.
,
Waukegan, 111. 60085. Cost
15c each.
Free catalogue of progressive ideas
and materials for math, social
studies, and science. SEE, 3 Bridge
Street, Brookline, Mass.
Wanted - Homes for friendly circus
mice. Fine, clean classroom pets.
Transportation provided. Call
Chris 393-6279
Wanted - one gerbil or well-matched
couple. Call Joy 845-5451
Wanted - one aquarium to house gerbil.
Call Sharon 798-0218
Rent a canoe for $7 a day or $11 a
weekend. Call A1 835-3743
Volunteer musician anxious to enter-
tain children of all ages. Call
Hillary 752-5206
BOOK CORNER
Get a copy of Yes
.
Math Can Be Fun
'
by Brandes at the Worcester Public
Library. It's really great.
Is the new math really working?
Read Morris Kline’s new book Why
Johnny Can* t Add : the Failure of_
the New Math and decide for your-
self.
Lollipop Power (sex-role-free books
for young children) P.0. Box 1171,
Chapel Hill, N.C. 27514
NEWSLETTER STAFF
Christine llmura, Editor, Gates Lane
Sharon Barry, Woodland Community
Carolyn Burns, South High
John Degnan, Columbus Park
Joseph Driscoll, Worcester East Middle
Joan Lucey, Indian Hill
Catherine Mahoney, Burncoat Junior High
Layout and Design by John W. Houlihan - Coordinator of Staff Development
Printed at:
Communications Corner
Worcester East Middle School

